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Abstract 

Physical and sports education (PES) is an integral part of the student's curriculum and contributes to their mental health. The 

Congolese educational system offers a PES program for young students from primary to secondary school. In the post-conflict 

context, knowledge about the involvement of social work remains almost non-existent. This article examines practices related to 

PES, challenges, importance of PES in high schools, and highlights the implication of social work. Based on interviews with 

students and teachers following the saturation principle. It is cross-sectional and descriptive with 49 study participants. This 

study finds that PES promotes the mental health of students. The latter are confronted with challenges such as organizational, 

financial, teacher’s profiles, and the space for practices, the lack of clear objectives assigned to the practice of PES, and the lack 

of innovative projects in PES. Students and teachers recognize the importance of PES in the process of their mental health. 

Recognizing the roles of social workers in eastern Democratic Republic of Congo (DRC) can become a stepping stone to 

improving PES as a therapeutic framework for students. This article supports the implication of social work to promote an 

inclusive framework through the collaboration of different stakeholders in the school environment for the effectiveness of PES 

in high schools. 
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1. Introduction 

Physical education and sport have long been considered as 

the subject that is far more important to the vast majority of 

students worldwide [28]. It is an educational operation con-

ducted from childhood to adulthood considered as a means of 

education with sports techniques and is an essential and com-

pulsory part of lifelong learning in the overall education sys-

tem [8]. However, considered a public health issue [7], it im-

proves students' performance by promoting their academic 

success [6]. It is also a teaching discipline that symbolizes 

school counseling practice, although the integration of this 

discipline into the educational field remains debatable in many 

countries [9]. Based on knowledge and oriented by norms, to-

day's scholars in physical education and sport produce 

knowledge but not related practices [16]. Consequently, stu-

dents do little learning of a purely academic and educational 

nature. This sometimes raises contradictions about the need 

for such subject in the curriculum [28]. Most states have 

adopted a policy that schools will teach physical education. 

Unfortunately, few schools offer daily physical education and 

teachers do not usually receive training on a variety of topics 

related to PEH (Physical Education and Heath) in schools [29]. 

It contributes to the physical development and good health of 

students, but also helps young people to perform [40]. In all 

continents of the world, physical education and sport have 

grown considerably and schools have taken a considerable 

part. 

In Africa, physical education and sport is a widely chosen 

subject in many high schools. Although it is considered a mi-

nor subject, the latter has a high level of interest among a ma-

jority of students [12]. And is thought to facilitate human in-

teraction and health [17]. Nevertheless, these positive atti-

tudes do not characterize all students [38]. However, PEH is 

built on a variety of practices that can lead to the psychologi-

cal recovery of children, and the development of their capaci-

ties but also contribute to peace and social cohesion. In the 

Democratic Republic of Congo (DRC), the Congolese educa-

tion system is in an incomprehensible situation due to repeated 

wars and a large demographic growth that affects its intake 

capacity and quality. At the secondary level, the access rate to 

the first year has remained stable since 2006, at around 48%, 

and the percentage of students enrolled in private schools had 

more than doubled during the 2010 decade, from 11.2% to 

24.2% in 2012 [18]. Thus, in the DRC, for a long time, phys-

ical and sports activities have been observed as mere enter-

tainment for the population in general and in particular as a 

youth activity, rather than as a vector for socio-economic de-

velopment, whereas Article 2 of Law No. 11/023 of 24 De-

cember 2011 on the fundamental principles relating to the or-

ganization and promotion of physical and sports activities in 

the DRC stipulates that: 'The practice of physical and sports is 

a fundamental right for all [8]. 

The education system in the DRC, through the national pro-

gram, has set up a physical education and sports program in 

high schools. However, there is a need to question the organ-

ization of physical education and sport in these schools and 

the need to reorganize this program to enable each child to 

acquire attitudes, skills, and knowledge for his or her well-be-

ing and social adaptation. It is a teaching discipline like any 

other given in schools. Nevertheless, it is the general and spe-

cific objectives assigned to this course in the curriculum that 

differentiate it from other subjects. Unfortunately, this course 

is sometimes neglected in high schools. In South Kivu, 

Bukavu, there are a good number of high schools that try to 

do their best to guarantee training in PEH through practices 

known as "gymnastics", but unfortunately there is a problem 

in the structuring of these practices and the objective is some-

times unknown to the students, even though it is recognized 

as an important element of social cohesion and education. 

Thus, in the face of this insufficiency, the involvement of So-

cial Work in the secondary school environment would make it 

possible to review the practice of physical education and sport 

for useful purposes for the psychological and social develop-

ment of students. 

The purpose of this study is to examine (i) practices related 

to physical and sports education in high schools, (ii) chal-

lenges for physical education in high schools in South Kivu, 

(iii) the importance of physical education and sport in high 

schools, (iv) implication of social work. 

2. Transition in the Educational System 

in the Democratic Republic of Congo 

Humanitarian operations have long taken place in the DRC, 

and the eastern region is currently experiencing additional cri-

ses which are not new [22]. It continues to be one of the most 

impoverished nations in the world, where people living in ex-

treme poverty, are defined as earning less than $1.90 a day [39, 

11]. The education system continues to run despite the unique 

circumstances, even though there is still much to be done 

given the large. The Democratic Republic of Congo has en-

acted in Article 43 of its new constitution: “Primary education 

is compulsory and free of charge in public and free in public 

schools”. After years of inaction, the immediate application 

of this measure was announced by the head of state on August 

30, 2010, at the start of the 2010-2011 school and limited its 

impact by creating other problems therefore students from 

secondary schools must pay in full because secondary schools 

are not covered by the policy [15]. 

Salaries were cut by 25% in 2006 and the number of pri-

mary and secondary school teachers on the government's com-

pensation list was cut in half. Today, elementary and second-

ary school teachers in the Democratic Republic of the Congo 

have an average monthly pay of $90 to $180. As a result, na-

tionwide teacher strikes have been called by the Teachers' Un-
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ion since 2020. With salaries at the forefront of teachers' de-

mands, these strikes have asked for several changes to the 

DRC's EPST (Primary, Secondary, and Technical Education) 

[2]. Pre-primary (3-5 years), primary (6-11 years), secondary 

(12-17 years), and higher education make up the DRC's edu-

cational system (18-22 years). Only six years of education are 

required (ages 6-11). Three ministries oversee it: the Ministry 

of Social Affairs, the Ministry of Higher and University Edu-

cation, and the Ministry of Primary, Secondary, and Profes-

sional Education (MEPSP). In 2020, the "free" policy, the on-

going, recurring wars, and the COVID-19-mandated school 

closures raised greater concerns about the efficiency of the 

Congolese educational system. These elements have high-

lighted the need for the Congolese education system to be re-

organized immediately because it is underfunded and make it 

challenging for children to get quality education in the nation 

[1]. 

The first-grade access rate at the secondary level has been 

constant since 2006 at around 48%. With the implementation 

of free education, it is anticipated that this access rate will dra-

matically rise over the following five years. Junior high 

school-age students are less likely than elementary school stu-

dents to not be enrolled in school. Secondary school enroll-

ment increased by 47% between 2006 and 2012. [18, 19, 30]. 

The Congolese education system faces three main challenges: 

increasing access and ensuring equity in education, improving 

the quality of learning, and improving governance and man-

agement of the education sector. 

3. Methodology 

This study was conducted in the province of South Kivu in 

eastern DR Congo. South Kivu has a land of 64,851 km2 and 

is bounded to the north by North Kivu, to the west by Ma-

niema, to the south by Tanganyika, and to the east by Rwanda, 

Burundi, and Tanzania. Bukavu is the capital city of the prov-

ince. The schools in the city are somewhat viable, although 

there are also schools known as "mur à boit"1 compared to 

the villages. Some students in the city of Bukavu can access 

certain tools of the new information technology and commu-

nication (NTIC) contrary to those of the villages and the ac-

cessibility to the documentation although confronted with 

multiple challenges, in the city they can get it about the eco-

nomic level of the parents. 

 
Figure 1. Study area. 

 

 
1 It is a term given to schools that do not have adequate infrastructure for student 

learning 
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This is a cross-sectional study, the latter is characterized by 

the collection of relevant information over time. Therefore, 

there is no temporal dimension in cross-sectional studies, as 

all data are collected and refer mainly to the time of data col-

lection [26]. That takes into consideration the qualitative ap-

proach because we describe “what exists” and “what is going 

on”. Similarly, qualitative methods can provide interesting de-

tails of phenomena that are difficult to offer with quantitative 

methods [3-31]. 

The study conducted individual interviews with students 

and teachers. It is oriented towards the positivism paradigm. 

This study is also exploratory given its character has oriented 

us in an unexploited theme on the scientific level in the con-

text of a study that presents many uncertainties in the organi-

zation of physical education and sport in school and its im-

portance on mental health. A description of the reality in Phys-

ical Education and Sports is made from the different inter-

views to analyze the situation. A review of the literature on 

physical education and sport was conducted. These methods 

were appropriate for our study as qualitative research seeks to 

understand from the interviews the meanings and signifi-

cances, of the experiences of the participants about their per-

sonal experiences in a given situation. 

The documentary method provided theoretical elements to 

specify the problem and build the necessary discussion frame-

work concerning previous work as well as for the interpreta-

tion of the results. The interviews were conducted with sec-

ondary school teachers and students in selected schools in the 

city of Bukavu based on their reputation in the city and their 

availability/willingness to provide information concerning the 

study. However, Data collection was carried out in two phases: 

For the first phase of data collection, our sample size was 24 

students from 6 high schools, of which 4 students per school 

were selected in a sometimes reasoned manner from the year 

2021 and 5 teachers were considered. In total 29 respondents 

were for the first phase. In the sampling, both male and female 

gender was considered. The schools that were taken into con-

sideration in this first phase of data collection were Imani 

Panzi, Espoir II, Alfajiri, Etoile, Tumaini, and Athene 

d'Ibanda, including respectively the Protestant school, the 

public school, the Catholic school, the public school, the 

Protestant school and finally the public school. These schools 

were selected based on their reputation in the province of 

South Kivu as well as the accessibility of finding the students. 

The students in the final year of secondary school (O-level A-

level) were privileged according to their experience in the 

practice of "Gymnastics" and express themselves easily with-

out complexes. The second phase started in January and lasted 

until November 2022 and involved 15 students and 5 second-

ary school teachers. This gave a sample size of 20 respondents. 

The following schools were included in this second phase: 

Prosperite, Etoile, and Nyalukemba School Complex. It 

should be noted that the principle of saturation was important 

as our research was purely qualitative. A total of 49 respond-

ents were included in the study. The age of the students aged 

16 to 19 and for the teachers 25 to 60. 

Because it was difficult to find interview participants at the 

same time, we adopted snowball sampling. Data were col-

lected using an interview guide around a series of fluid ques-

tions addressed to students and teachers. In general, the re-

spondents were asked about their profiles, the organization of 

physical education and sport in secondary schools, the im-

portance and challenges related to the practice of physical ed-

ucation and sport, the possibilities of innovative projects in 

physical education and sport in schools, as well as possible 

recommendations for the effectiveness of physical education 

and sport towards mental health. The interviews were con-

ducted in French and Swahili, both languages of the teachers 

and students. The duration of the interview was 40 to 50 

minutes depending on the availability of the participants. 

Some of the interviews were held in schools and others outside 

the school either at the student's or the teacher's home and for 

some of them accidental encounters. Concerning validity and 

reliability, the study was based on the triangulation of data 

from the literature review, and individual interviews with stu-

dents and teachers. An analytical approach was used in the 

data analysis phase to link the participants' statements to the 

research objectives with the existing literature. No element of 

the participants' exact identity, such as their name or age, was 

mentioned, we just used pseudonyms to designate our partici-

pants to guarantee confidentiality and their protection in strict 

respect of human rights and dignity of the human person by 

soliciting informed and verbal consent from the participants. 

In addition to data analyses, we conducted a content analysis. 

This analysis allowed us to analyze the field data from the in-

terviews and categorize the themes. These themes allowed for 

capturing the meaning of the discourse from the interviews 

with the different parties in the study. 

4. Study Limitations 

This study was methodologically limited to the level of in-

dividual interviews with students and teachers to understand 

the effectiveness of physical education and sports in second-

ary schools. Other methods of data collection such as focus 

groups (FGs) and key informant interviews (KIIs) were not 

taken into account. The lack of research developed in this 

study area was limited. That bring us to discussing data re-

garding the worldview and experiences from elsewhere to 

build an orientation based in physical education and sports in 

secondary schools in the DRC. The study did not attempt to 

generalize the results to larger populations. Instead, the focus 

was on high school physical education and sports practices to 

make room for school-based social work to facilitate student 

mental health. However, collaboration with larger groups of 

schools and policymakers at the institutional and public levels 

could provide additional insights. 
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5. Findings 

This section presents the results in the form of themes to 

give an idea of the PEH in high schools in the Eastern Demo-

cratic Republic of Congo and more particularly in Bukavu. 

5.1. Reductionism of Physical Education and 

Sports Practices in High Schools 

The practice of physical education and sport, commonly 

called "gymnastics" is important for the students, some of 

them seem to appreciate the practice and others testify to the 

lightness of the practice of PEH which is more the not clear 

and attractive. Thus, physical and sports education in high 

schools is reduced to what is called "gymnastics" as we have 

already mentioned. We found that the diversity of practices in 

these classes depends on the teacher's will and can be different 

in schools with or without space. One student illustrates this 

point: "We have the gymnastics class once a week and we have 

a qualified teacher with a good room and different practices 

each time" [Byamungu-Pseudo-student]. On the other hand, 

other students show that physical education and sports are not 

taken seriously in their institutions. As one fifth-form student 

explained: "Gymnastics classes are never taken seriously in 

our school because sometimes the teachers are not there and 

we don't have a gym place, that makes it difficult for us to do 

this class" [Alain-Pseudo Student]. 

In most situations, it is important to determine beforehand 

whether the teacher is suitable to provide students with PEH 

skills. Unfortunately, the profiles of teachers in charge of 

physical education and sport in different schools are not deter-

mined with rigor. They are selected at the will of the school's 

head teacher and, in certain circumstances, according to their 

willingness to invest in PEH. However, the practice of PEH in 

Bukavu is still too reductionist as the objectives are not well 

determined. However, as the teachers testify, physical educa-

tion and sports practice are far from an inclusive and inte-

grated program that takes into account the specificities of each 

student. It should be noted that the learning activities in phys-

ical education and sport seem to be the same for all students 

and are repeated year after year. These activities include gym-

nastics, football, ball games, skipping rope, pumping, running, 

or marathon. This leads us to deduce that high schools are 

lacking in learning activities in physical education and sport 

for the mental and physical well-being of their students. 

5.2. The Importance of Physical Education and 

Sport in High Schools 

The perceptions of secondary school students about the im-

portance of physical education and sport (PEH) in high 

schools are in different ways. On the other hand, some sec-

ondary school students feel that physical education and sport 

are less important and they are just forced to do them for fear 

of being expelled from school or failing, and other students 

feel that physical education and sport are very important. One 

student explains: 

"According to me, physical and sports education is less im-

portant since I don't enjoy gymnastics like other subjects, but 

for fear of our teacher and school body to expel me perma-

nently from school, I only agree to participate to get marks" 

[Amani-Pseudo Student]. 

Both girls and boys consider physical education to be less 

important than mathematics and French. In this respect, one 

student's comments on the importance of physical education 

in high schools reinforce this lesser importance. [Nelly-

Pseudo-Student] explains: "You just have to show up to clas-

ses to get marks". Several students also mentioned that pass-

ing the 'gymnastics' course was not a requirement for gradua-

tion from high school. More specifically, some students stated 

that the sessions organized as part of the physical and educa-

tional activities cannot lead students to adopt healthy lifestyle 

habits with only one session of fewer than 20 minutes. On the 

other hand, other students interviewed on this subject men-

tioned the relevance of the physical and sports education 

framework in high schools. One of the students gives his opin-

ion: 

"Physical and sports education through different practices 

is very important as it contributes to the prevention of obesity 

problem, it contributes to the prevention of stress and make us 

very flexible or active, I feel proud and still very proud of gym-

nastics class" [Noëlla -Pseudo Student]. 

The results also show that teachers recognize the benefits 

of physical education and sport through different practices. 

For many teachers, physical and sports activities can help im-

prove the physical condition of students and this is part of the 

overall health benefits of students. Indeed, some teachers go 

on to demonstrate that physical education and sport is often 

the only opportunity for students to be physically active dur-

ing the week and to maintain a level of fitness that is accepta-

ble to them. Teachers enable students to be more active and 

prevent diseases such as Type 2 Obesity and stress. One 

teacher explains: "Physical education and sports among stu-

dents are very important since this subject allows students to 

be more active and prevent type 2 obesity" [Son -Pseudo-

Teacher]. And unfortunately, some students neglect gymnas-

tics, especially when one of their classmates suffers an injury, 

but also when teachers challenge them to competitive practice. 

"This subject is very important for the students, but the big 

problem is that some students do not consider it as a very im-

portant subject throughout their daily life, they accept to par-

ticipate under pressure from the teacher" [Eric-Pseudo-

Teacher]. 

In addition, it was pointed out that physical education and 

sport contribute to the good development of bones or skele-

tons in children. Thus, the duality of the importance of physi-

cal education and sports explains, on the one hand, the lack of 

sufficient information on the importance of physical education 

and sport in schools and, on the other hand, an important 

framework for Social Work in schools, which in this context 
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should be concerned with the mental health of students and at 

the same time teachers. 

5.3. From Student Success in Physical 

Education and Sports Activities 

An individual's sense of motor competence is an important fac-

tor in their desire to engage in physical activity. This feeling de-

velops during childhood and adolescence when young people are 

exposed to a variety of physical activities. Physical education and 

sport are presented as a set of activities that are important for stu-

dents. The success of students during the various sessions is dis-

proportionate and in some circumstances, girls seem to enjoy the 

"gymnastics" sessions in secondary school. Gender becomes an 

important factor in the appreciation of PEH activities. In our in-

terviews, one of the students explained: "I force myself in gym-

nastics, and I get better marks in this physical education subject" 

[Aristotle-Pseudo-student]. 

The students felt that they were making a worthwhile effort 

in physical education and sports. However, this perception is 

more prevalent among boys than among girls. One girl inter-

viewed on this subject stated that it was mainly the boys who 

made too much effort during the gymnastics test sessions even 

if we seems to like it. It seems that for girls, effort does not 

automatically translate into success. There are two reasons for 

this. On the one hand, there is reason to question the relevance 

for girls of the means of action proposed in physical education 

and sport, as the activities mostly practiced in PEH forwards 

typically on male characteristics such as strength and aggres-

siveness. On the other hand, girls tend to prefer more individ-

ual activities. In this context, it is difficult without social in-

clusion strategies to properly integrate girls. This presents an-

other reason why Social Workers should be sufficiently in-

volved in the implementation of Social Work in schools where 

these issues could be discussed continuously. However, it is 

also to be noted that there are girls who are doing very well. 

One teacher explains: "It is true that there are also girls who 

manage to show good results in the subject of physical educa-

tion and sports than the boys and especially when it comes to 

scoring or competition" [Ronsard-Pseudo-Teacher]. 

Previously, we reported that students' perception of the im-

portance of physical education varies among students, but also 

about their interest in physical education and sport since some 

students attribute their lack of interest mainly to the nature of 

the activities they are offered in PEH. This would significantly 

affect their performance. However, their desire to participate 

was inhibited when the focus was excessively on competition, 

and the fear of injury, especially for girls, would affect their 

performance in PEH. As one student explained: "I don't quite 

like sports as a girl because I'm afraid of injury once we do it 

together with the boys" [Alphonsine-Pseudo Student]. 

Previous data have shown that the effects of physical activ-

ities on secondary school students are mainly related to the 

liberating effects of the subject, as it helps them to expend en-

ergy and the socialization context it offers brings students with 

different cultures and behaviors closer together. Encouraging 

teamwork in physical education and sport would give other 

students more confidence, especially those who acknowledge 

that they are not fit. As one student illustrates: "I never got 

half a mark in the sport, really this subject seems difficult to 

me and I don't know what to do to get out of it" [Mulume-

Pseudo Student]. It is therefore important that intervention 

strategies be intensified specifically for this category of stu-

dents who cannot cope with physical education and sport but 

have the will to do so. 

5.4. Challenges in Learning to Practice Physical 

Education and Sport in High Schools 

Physical education and sport are important for students, but 

they face many challenges in enabling students to practice 

them well. From the experience of students and teachers, it 

appears that the organization of physical education and sport 

for students still presents enough challenges. Some of these 

challenges are organizational, financial, space-related, and, to 

some extent, related to the profile of the teachers in charge of 

physical education and sport for students. In the practice of 

physical education and sport in high schools, everything hap-

pens as if reality were imposed on the students. It is therefore 

understandable that it is hard for them to try to change things 

without being aware of these challenges. Almost ashamed of 

their incompetence in the practical sessions, some students 

find it difficult to face the gaze of others and therefore do eve-

rything to avoid being seen, which is a problem of isolation 

and adaptation for some students. One student said: "I often 

stand on the edges of the field so that I am not seen because I 

am not very good" [Fiston-Pseudo-student]. This gives rise to 

a feeling of exclusion that is probably very painful, especially 

as it is accompanied by the feeling of not being liked, of not 

being accepted. The students repeatedly and forcefully ex-

pressed the difficulty they had in bearing the gaze of others, 

their criticism, their mockery, particularly that of the boys and 

the pretense of which they said they were the object. Hiding, 

trying to disappear, leads them to isolation. 

Depending on the availability of students and facilities, 

a variety of extracurricular activities can be offered to stu-

dents in the morning or after school. Offering extracurric-

ular activities before school starts can sometimes be a so-

lution to the lack of availability of space. In addition, it is 

important to point out that physical education and sport are 

beneficial for children for many reasons. It has a preventive 

role for certain illnesses and would help children to adapt 

to their environment. Results show that teachers do not feel 

sufficiently capable of ensuring a priori, autonomously, an 

intervention adapted to the difficulties of children in phys-

ical education and sport because it requires the involvement 

of other fields. It is therefore at this level that Social Work 

in the school environment would organize the effectiveness 

of the physical education and sports program, which would 

aim to reduce the types of problems faced by students and 
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teachers, as teachers only have skills in the field of peda-

gogy. The following declaration illustrates the challenges 

related to the competence of teachers in the practice of 

physical education and sport: "We don't have training ses-

sions or capacity building concerning physical education 

and sport ". [Mulume-Pseudo-Teacher]. 

Thus, we note that the teachers in charge of physical ed-

ucation and sport in high schools do not receive the appro-

priate training to adapt their practice to the expectations of 

the students but also the context. This explains why the 

teachers' profiles are problematic enough in the exercise of 

their function. Schools are free to increase the time devoted 

to physical education and sport. This is a course of action 

encouraged by several students, as for many years schools 

have tended to reduce the amount of time devoted to phys-

ical education and sport. Increasing the amount of time de-

voted to physical education and sport can have several pos-

itive effects, such as cognitive skills (e.g. improved con-

centration and creativity) and attitude (self-esteem and mo-

tivation). 

In addition, our respondents also raised the challenges re-

lated to space for learning in physical education and sport 

(football or basketball field, and other favorable spaces for 

other physical activities and sports. But also the lack of people 

specialized in physical education and sport or any other re-

lated field as well as the lack of a budget allocated to PEH. 

The following evidence illustrates this well: 'There are too 

many difficulties we face in the process of learning physical 

activities, including the lack of space or a well-ventilated or 

well-designed environment within our school' [Faithful-

Pseudo Student]. A teacher added: 

"I don't know if our school ranks among the schools that 

teach high school students physical activities because first of 

all our school has no budget for these activities, no funding or 

advocacy by our school body" [Atosha-Pseudo-Teacher]. 

Apart from these difficulties, there are also others, such as 

the lack of sports materials and the non-involvement of stu-

dents in physical education and sports activities to identify the 

specific needs of each student for an inclusive program. One 

teacher interviewed explains: 

"The difficulties are many [...] we have difficulty with lack 

of material or financial support, the school and parents com-

plain about financial means, the school does not have budgets 

to allocate qualified people in physical education and sports 

for the students so that students and teachers learn other ac-

tivities" [Hope-Pseudo-Teacher]. 

The challenges linked to physical and sports education 

in secondary school are enormous, and it is important that 

the specificities be taken into account and that the steps 

aimed at setting up sustainable strategies be put in place in 

a logic of collaboration between teachers and students by 

determining in a precise way the objectives as well as the 

practical modalities because the mental health of the stu-

dents depends on it. 

5.5. Lack of Innovative Projects, Knowledge, 

and Familiarity with Physical Education 

and Sport Documentation 

These results show that there is a real willingness to take 

charge of the students, but there is a lack of innovative projects 

in physical education and sport. Furthermore, some students 

with disabilities may be excluded from certain measures in 

physical education and sport because schools do not have in-

novative projects for the inclusion of this specific category of 

students. This is because there is no integrated and inclusive 

program in high schools. The proportion of students with re-

duced mobility is left out due to the lack of specific projects 

linked to the specificities of each student. There is a need for 

adapted programs to allow for even greater integration of 

these students. On this subject, one of the students explains: 

"I am ill and I suffer from respiratory disease and when we 

do gymnastics it is just to run because there is no other exer-

cise to do due to the lack of a gym, so I always find myself in 

difficulty" [Esther-Pseudo-student]. 

Similarly, teachers showed these same problems. One of the 

teachers interviewed on this subject explained: "We have 

problems due to the lack of sports halls because we have stu-

dents who have difficulty adapting to the exercises we do be-

cause they are ill" [Espoir-Pseudo-Teacher]. From these dec-

larations, we can see that innovation in the implementation of 

the inclusive and integrated program is not necessarily present 

and the infrastructure for PEH is not appropriate. There is rea-

son to wonder about the types of innovation in the construc-

tion of physical education and sports places that take into ac-

count these different categories. The data from this study also 

show that teachers did not use any documentary resources in 

the context of PEH, and sometimes in many schools, there is 

no documentation related to PEH, which would be an essential 

determinant of the lack of innovation in this area because there 

is no documentation in the school environment. The following 

declaration explains this situation: "We have never seen any 

documentation in our school on the gymnastics course" 

[Nathalie-Pseudo-student]. Thus, a teacher adds as follows: 

"It's true that some schools don't have documentation on this 

course, so we are always obliged to look elsewhere" [Aristo-

tle-Pseudo-Teacher]. 

From these two opinions reported, the respondents con-

firm to a large number that there is not enough documenta-

tion concerning the physical and sports education of stu-

dents in high schools. The teachers manage to give the stu-

dents exercises according to their wishes. This can be de-

scribed as the lack of an appropriate teaching methodology 

on PEH in the context of physical and sports education, 

which is considered to be a very important course in the 

intellectual as well as physical development of students. In 

this post-conflict context, this course should also play a de-

dramatizing role. 
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6. Discussion 

Physical and sports education has been around for a long 

time although the evolutionary steps in school environments 

seem slow in some countries. [28] Found that students' atti-

tudes towards physical education and sport seemed to be a fac-

tor in their fatigue and lack of interest in the discipline and 

easily escaped the physical education and sport course as well 

as complaints about the environmental conditions of the pro-

fessional exercise. This is not far from the results found, as the 

students in our research context show these same behaviors. 

Although physical education has undergone profound institu-

tional changes and teachers of this discipline have invested 

themselves [36], challenges persist in the post-conflict context, 

as is the case in the city of Bukavu, where this concept is re-

duced and has not evolved sufficiently. In the school environ-

ment, physical and sports education is not simply based on ac-

tivities to introduce students to sports but to give students ac-

cess, critically, to a physical and sports culture to rebuild self-

knowledge, self-esteem, or self-image [28, 40]. In the specific 

case of children living with disabilities, in research conducted 

by [10], some parents viewed inclusion from the perspective 

of social interaction, and children who did not have cognitive 

delays viewed inclusion as contributing to the child's cogni-

tive development. Parents expressed some concerns about in-

clusion, including lack of teacher attention and peer rejection. 

This would further aggravate the psychological state of chil-

dren with mobility impairments or similar problems to be high 

achieving. As useful for teachers as it is for students, PEH is 

not necessarily innovative for students whereas it is recog-

nized that the high levels of physical inactivity are related to 

an increase in the rate of chronic diseases. The same constant 

was raised in the context of the city of Bukavu where innova-

tions around physical and sports education for students are al-

most non-existent, while physical and sports, education can 

act upstream on the well-being of students by reducing their 

stress and anxiety. Physical and sports education strengthens 

the bonds between teachers and students and fosters the devel-

opment of a sense of appreciation for the school. [5], deter-

mine that physical activities have positive psychological and 

social outcomes for children and strengthen their bond with 

their peers. Thus, adaptability to the specificities of each child 

for schools remains paramount. 

Therefore, as [14] explains, three conceptions of learning 

deserve to be examined in the context of physical education 

and sport with students: firstly, a psycho-educational approach 

that takes into account individual differences between stu-

dents; secondly, an approach based on the objectives of stu-

dent behavior, which emphasizes the skills of each student in 

practice; and thirdly, an ecological approach which takes into 

account the actors in an educational environment. These ap-

proaches, as demonstrated by our results, are not yet relevant 

to physical and educational education in high schools, as they 

are still a great challenge to operationalize. To improve phys-

ical education and physical activity in schools, [29] suggest a 

comprehensive approach at the state, school, and classroom 

levels, where comprehensive staff development and practices 

at the state level could enable schools to improve the opportu-

nities for students to become physically active adults. This is 

where school-based social work would play a very important 

role in providing a solid foundation for physical education and 

sport for students through inclusive and integrated planning 

approaches in the school environment. In fact, each child is 

specific, that’s why the design of practice should be different. 

However, with competent providers, physical activity can be 

added to the curriculum by taking time away from other sub-

jects without the risk of affecting students' academic perfor-

mance [40]. It should be borne in mind that the successful im-

plementation of any inclusion policy must depend largely on 

the positive attitude of educators towards it [4]. 

Unfortunately, physical education programs in high schools, 

in their traditional form, have not been effective in promoting 

physical activities in the school sphere [27]. Overall, [38] find 

through their research result that all students had a moderately 

positive attitude towards physical education and a decrease in 

attitude scores as students progress. This can also be seen from 

our results which show that some students are very reluctant 

when it comes to physical education and sport. In some cir-

cumstances, they are forced to do it just for reasons of points. 

In Côte d'Ivoire, as [34] explains, activities related to the dis-

cipline are increasingly neglected and resources are limited. 

Neglected and reduced to marks, practiced in increasingly de-

plorable conditions. This is exactly one of the challenges iden-

tified in the city of Bukavu where points remain the only mo-

tivation for students and are neglected for a lack of innovative 

activities related to physical education and sports. [23] points 

to a lack of consideration for their discipline, on the part of 

students, parents, and also members of the teaching staff. Nev-

ertheless, as [20] state, getting students to experience mixing 

physical education and sports is important, and if not managed 

properly, can lead to prejudice and gender stereotyping. 

Therefore, it is necessary that teacher training in physical ed-

ucation and sport can take into account the theme of mixing 

students during physical activities and sports as well as no-

tions of gender. As [12] demonstrates, the variables of gender 

and school level are effects of students' self-efficacy. The re-

sults presented in his research confirm that, in a French con-

text, perceived competence is an essential determinant of in-

terest. Returning to the Bukavu context, interest in physical 

education and sport is very low. This requires a strong in-

volvement of social workers who can mobilize sufficient 

means to arouse this interest, which would be part of the men-

tal health of the students taken in a systemic approach of in-

tervention. [6, 41] in their research show that physical and 

sports activities seem to have a very positive impact on cog-

nitive functioning by improving memory. At the secondary 

level, there is a need to reform pedagogy and strengthen syn-

ergy with the Ministry of Education in the context of teacher 

training and to train secondary school teachers taking into ac-

count real needs. Teaching materials should be made available, 
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experimental rooms should be rehabilitated and built, and cur-

ricula should be optimized and updated [18]. 

7. Implications of Social Work 

Social Work is a discipline that has been on the academic 

curriculum in the DRC for a short time, and the notions of 

human rights, social cohesion, social justice, and social de-

velopment are very important to the profession [25, 32]. 

Therefore, the social worker should be active and not pas-

sive to put in place new policies by being aware of the dif-

ferent problems of the marginalized and disadvantaged [35]. 

Therefore, Social Workers need to tap into conflicting 

threads and contextual notions to develop dynamic and lo-

cally relevant education, research, and Social Work prac-

tices [37]. In the face of these diverse roles of social work-

ers, the involvement of social workers in the school envi-

ronment in the post-conflict context as in Eastern DRC 

emerges as a viscerally normative necessity to intervene. 

Social work in schools is almost non-existent in the city of 

Bukavu in particular. Using different methods of interven-

tion (casework, group work, and community work), it is 

possible, through physical education and sports activities 

in schools, to sufficiently integrate the social work ap-

proach, which would consist of helping students to over-

come not only their learning problems but also those related 

to their family and community. Unlike in Tunisia, as [24], 

a developing country, social work is mainly the responsi-

bility of the educational and social research office, which 

seeks to find out about the problems of the student in many 

different ways. In Switzerland, as explained by [33], the 

social worker has acquired certain skills such as systems or 

the development of an individualized personal project 

within the school structure. Thus, in the context of physical 

education and sports, he is not a teacher. These skills would 

just allow him in the context under review to acquire more 

easily the confidence of students through physical activities 

and sports which are just one of the strategies included in 

social work in schools but also to be able to enter into a 

relationship with the families of students to identify some 

particular problems that require physical education and 

sports to establish relationships of trust between students 

and teachers, as well as for the families of students. For 

[33], in Belgium, school educators accompany students in 

their skills and the prevention of risks, and in France, social 

assistants intervene in schools and are responsible for pre-

venting school failure among students. All this experience 

shows that it is particularly useful to reposition social work 

in the school environment and to promote physical educa-

tion and sport. In the context of the Eastern DRC, physical 

and sports activities should promote non-violence, social 

cohesion, and peace, given the context of war and conflict, 

which has in some ways influenced the psychological and 

social state of the population in general and students in par-

ticular. 

8. Conclusion 

Physical and sports education in high schools is of para-

mount importance in the context of war and various social 

problems. Thus, physical and sports activities among students 

deserve to be strengthened in a post-conflict context as it is of 

paramount importance for the psychological and social recov-

ery of students and would significantly influence student 

achievement. Physical education and sports practice present 

challenges in high schools. The strengthening of cooperation 

between schools and specialized PEH institutions through the 

facilitation of the Ministry of Education is of paramount im-

portance but also the implementation of an inclusive and inte-

gral school social work program would facilitate the effective-

ness of goal-oriented PEH tailored to each student for their 

mental health. 
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