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Abstract

This study investigates the relationship between literary concepts in writing and pronunciation and the effectiveness of English
writing and pronunciation skills among English as a Foreign Language (EFL) learners. Utilizing a linear probability model, the
research explored the impact of precipitous heightened exposure to literary elements on language proficiency. The findings
revealed compelling insights. Literary concepts in writing reported a negative coefficient of -0.179 with statistically significant
level of 5%, indicating an exact perspective on their influence. Contrary to conventional expectations, increased exposure to
literary concepts in writing is associated with a decrease in the effectiveness of English writing skills. A similar trend was
observed for literary concepts in pronunciation, where the reported statistically significant negative coefficient of -0.225
suggested an initial hindrance to pronunciation proficiency. This study contributes to the understanding of the complex dynamics
between literary engagement and language proficiency. The negative coefficients imply a potential learning curve or adjustment
period as learners integrate literary elements into their language practices. The study concludes that the observed decrease in
effectiveness does not imply a long-term detriment but underscores the need for a nuanced approach in integrating literary
concepts into language learning programs.
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1. Introduction

There has been an increasing emphasis on the role literature
plays in helping learners learn English as a foreign language
(EFL) and enhance their writing and pronunciation of the lan-
guage [35]. As long as English is still the language of all peo-
ple, there will be a greater demand for innovative and success-
ful language teaching methods. Literature offers a unique op-
portunity to transform language learning because of its diverse
range of genres, styles, and cultural contexts [16]. Literary

works provide a realistic and immersive experience for learn-
ers, exposing them to a wide range of sentence patterns, com-
plex expressions, and rich vocabulary, in contrast to tradi-
tional language resources. Interpreting literature promotes
deeper understanding of linguistic intricacies and nuances and
improves written communication.

According to the study by Alghazo [3], with its focus on
expressive language, rhythm, and intonation, literature serves
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as a flexible instrument for tackling oral and written commu-
nication, the two important facets of language competency.
Learners who study literature improve both their oral and writ-
ing communication abilities, understanding spoken and writ-
ten language as well as being able to communicate in real time
when speaking, becoming more natural and precise in their
pronunciation and more effective and flawless in their writing.
Knowing the potential of literature in EFL instruction is es-
sential in this digital age because language learning is not lim-
ited to traditional classroom settings [29]. This study investi-
gates the most effective ways to include literature into lan-
guage curricula to enhance learners' proficiency in writing and
pronunciation. Through an investigation of the relationship
between language acquisition and literature, this project hopes
to offer insights that can inform curriculum designers, educa-
tors, and policymakers, resulting in a more dynamic and ef-
fective approach to EFL education globally.

1.1. Problem Statement

The issue that the present study attempts to address is the dif-
ficulties that come with teaching English to EFL learners, espe-
cially with regard to their writing abilities and pronunciation of
the language. Learners’ abilities in written and spoken English
are hampered by the fact that traditional language education
techniques sometimes fail to offer them a thorough and inter-
esting learning experience. The shortcomings of traditional lan-
guage resources are one facet of the issue [31]. These resources
frequently lack the depth and authenticity of literary works,
which provide an immersive experience with a wide range of
expressions, complex vocabulary, and unique sentence patterns.
Because traditional resources are inadequate, kids are not ex-
posed to real-world language usage, which hinders their ability
to write well and pronounce words clearly.

Another aspect of the issue is the relationship between writ-
ing abilities and pronunciation. Instead of addressing these is-
sues jointly, many language programs have a tendency to han-
dle them independently. Through the simultaneous improve-
ment in oral and written communication, literature offers a
comprehensive approach to language acquisition through its
focus on rhythm, intonation, and expressive language usage
[22]. An approach to language training that is disjointed is a
result of the inability to identify and utilize this relationship.

Furthermore, the study recognizes how education is chang-
ing in the digital era. It is imperative to modify language
teaching strategies when online and digital learning environ-
ments either supplement or replace traditional classroom en-
vironments. The issue statement aims to bridge the knowledge
gap on the optimal integration of literature into EFL curricu-
lum to enhance writing skills and pronunciation, while taking
into account the evolving nature of language education.

1.2. Aims and Objectives

The main aim of the study is to investigate the application
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of literature in enhancing writing skills and English pronunci-
ation among EFL learners. The specific objectives of the study
include.

1) Examine the influence of exposure to literature on the
development of writing skills and English pronunciation
among EFL learners, aiming to measure the extent of im-
provement quantitatively and qualitatively.

2) Explore how active engagement with literary works con-
tributes to the enhancement of vocabulary, sentence
structures, narrative techniques, and overall writing pro-
ficiency among EFL learners.

3) Evaluate the effectiveness of incorporating literature in
improving English pronunciation, specifically focusing
on aspects such as intonation, rhythm, and accurate pho-
netic production through activities like reading aloud
and mimicking literary language.

1.3. Research Questions

1) How do literary concepts in writing contribute to the en-
hancement of English writing skills and pronunciation
proficiency?

2) In what specific ways do literary concepts in pronuncia-
tion contribute to the effectiveness of English writing
and pronunciation skills?

1.4. Importance of this Research

This study is crucial for anyone teaching EFL because it can
potentially alter language training approaches. Several signif-
icant features highlight the relevance of researching the use of
literature in improving writing skills and English pronuncia-
tion amongst EFL learners. To begin with, the study tackles a
major gap in traditional language teaching approaches by in-
vestigating how literature might simultaneously act as a bridge
to improve both writing abilities and English pronunciation.
This comprehensive approach aligns with the changing needs
of language competency in a globalized environment. Sec-
ondly the study enhances cultural and language enrichment:
As a cultural artifact, literature exposes learners to various lan-
guage patterns and cultural settings [1].

Examining how literature affects writing and pronunciation
improves students’ experiences in learning the language and
fosters a deeper understanding of the complexities of the Eng-
lish language. It is crucial to comprehend the importance of
literature in the digital age, when online and hybrid learning
methods are widely used [36].

This study offers insights into whether literary works may
be effectively integrated into digital language curricula while
meeting the dynamic demands of today’s educational settings.
The research findings will add to the current studies on the use
of literature to improve writing skills and English pronunciation
in EFL students. Those who want to explore the same topic will
find it simple since they may utilize the conclusions of this
study as secondary data and a literature review.
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1.5. Scope of the Study

This study focuses on utilizing literature in the context of
EFL instruction, especially on improving learners’ writing abil-
ities and English pronunciation. The scope includes a multifac-
eted analysis of the impact of literature on language ability, ac-
knowledging the interrelated nature of both writing and pro-
nouncing abilities. First, the study analyzes diverse literary gen-
res and styles, including fiction, nonfiction, and poetry. The re-
search attempts to determine the differential influence of vari-
ous genres on literary works.

Secondly, the study examines three competency levels: be-
ginning, intermediate, and proficient EFL learners. This inclu-
sive approach enables nuanced understandings of how literature
might support language skill development throughout time and
accommodate a range of linguistic talents. The study also con-
siders contextual and cultural aspects, recognizing that different
cultural backgrounds may have different effects on the useful-
ness of literature in language instruction. Examining these var-
iables thoroughly explains how applicable and flexible literary
resources are in various EFL contexts using tests, textual output
analysis, oral exams, and perceptual research.

2. Literature Review

2.1. Theoretical Literature Review

2.1.1. Contrastive Rhetoric Theory

Robert Kaplan’s [26] study established contrastive rhetoric
as a field of study, stating that every language and culture has a
distinct paragraph structure, and mastering a language’s logical
structure is a necessary component of learning it. The theory
provides an insightful framework for comprehending how lan-
guage learners translate rhetorical devices from their home lan-
guage to the language of instruction [12]. Alghazo [3], argues
that, for EFL students, this notion becomes especially pertinent
when it comes to improving writing abilities and English pro-
nunciation. According to the theory of cross-linguistic rhetoric,
writers from diverse linguistic backgrounds may incorporate
cultural norms and rhetorical devices into their work while
moving from their original language to the target language [21].
The application of this theory to the improvement of writing
abilities is crucial in identifying the difficulties that EFL stu-
dents face while adjusting to English rhetorical standards.
Through the identification and resolution of these transfer chal-
lenges, teachers may customize interventions aimed at improv-
ing students’ writing skills.

When addressing phonological tendencies impacted by the
learners’ original languages, contrastive rhetoric may also be
employed in the context of English pronunciation [5]. The ac-
curacy of pronunciation and intelligibility in spoken English
can be affected by the incorporation of phonetic and prosodic
elements from the first language.

For instance, because some vowel differences are absent
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from a language, a speaker of that language may find it difficult
to distinguish between different English vowel sounds. Teach-
ers might create focused pronunciation activities to address par-
ticular difficulties by identifying these contrastive phonetic ele-
ments [29]. Learners can get beyond pronunciation challenges
brought on by the phonology of their home language by receiv-
ing feedback and practicing under guidance.

There are two ways to incorporate Contrastive Rhetoric The-
ory into EFL training. First and foremost, educators must draw
attention to the phonological and rhetorical distinctions between
the learners’ home languages and English [4]. This step of rais-
ing awareness lays the groundwork for focused teaching.
Teachers can create activities and solutions that specifically tar-
get contrastive features that have been discovered. In terms of
writing abilities, this might entail helping learners comprehend
and adjust to English rhetorical structures [21]. Pronunciation
exercises that concentrate on certain phonetic difficulties may
be part of the program.

Teachers can use Contrastive Rhetoric Theory (CRT) in con-
junction with literary application to improve writing skills and
English pronunciation in learners of EFL [4]. CRT helps learn-
ers recognize and navigate the phonological and rhetorical dif-
ferences between their home languages and English, which are
frequently seen in literary works [33]. Teachers might modify
literature-based exercises to focus on particular difficulties by
examining the ways in which various literary genres use pho-
netic components and rhetorical structures. Through the dy-
namic interaction of CRT and literature, this technique enables
a nuanced investigation of language subtleties, enriching spo-
ken and written communication for EFL learners.

2.1.2. Cognitive Process Theory of Writing

Flower and Hayes [17] established a model of the cognitive
process model through the cognitive process theory of writing.
They argued that writing is not an arrangement of sequential
steps or distinct phases, but rather a collection of hierarchically
structured thought processes [17]. Writing restrictions are like a
busy switchboard operator managing inbound and outgoing
calls at the same time. Flower and Hayes proposed that the best
way for writers to manage the cognitive overload associated
with writing is to view it as a problem-solving exercise.

Cognitive Process Theory of Writing (CPTW) is a difficult
cognitive endeavor that requires a number of different mental
processes, such as organizing, outlining, rewriting, and editing
[19]. This theory provides insightful information on the cogni-
tive complexities of language expression when it comes to im-
proving writing abilities and English pronunciation in (EFL)
learners. Collins and Gentner [14], observed that cognitive
planning, in which writers produce ideas, arrange ideas, and
sketch a logical framework, is the first step in writing effec-
tively, according to CPTW. This idea may be applied by
teachers to help learners with pre-writing tasks in EFL classes,
encouraging them to employ cognitive processes like outlin-
ing and brainstorming. Teachers may improve their learners’
writing skills by focusing on cognitive planning, which assists
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learners in developing a structured and unambiguous method
of expressing themselves in writing.

CPTW emphasizes the value of editing and revising while
highlighting the iterative writing process. Teachers can use
this part of the theory in the context of EFL by motivating
learners to go back and edit their written work. Critically as-
sessing language use, structure, and content is part of cogni-
tive revision. Learners who participate in reflective processes
improve their writing abilities and become more proficient in
English communication [24].

CPTW emphasizes the value of editing and revising while
highlighting the iterative writing process. Teachers can use
this part of the theory in the context of EFL by motivating stu-
dents to go back and edit their written work. Critically as-
sessing language use, structure, and content is part of cogni-
tive revision. Students who participate in reflective processes
improve their writing abilities and become more proficient in
English communication [24].

Pronunciation is a function of the cognitive processes that
contribute to language creation. CPTW highlights the im-
portance of cognitive auditory processing in improving spo-
ken language [34]. Teachers can stress the value of active lis-
tening as well as internalizing proper pronunciation patterns
when teaching EFL. By engaging cognitive processes associ-
ated with auditory discrimination, pupils can enhance their ac-
curacy in reproducing English sounds [14].

According to Huang et al [24], precise articulator coordina-
tion is necessary for proper pronunciation. Pronunciation re-
quires motor abilities that align with CPTW’s focus on cogni-
tive-motor planning. To help learners achieve precise and nat-
ural pronunciation, instructors might include pronunciation
activities that include cognitive processes associated with co-
ordinating speech organs.

Teachers may use CPTW to improve writing abilities and
English pronunciation by creating lesson plans that follow the
main ideas of the theory. Writing assignments can be designed
in a way that helps learners through the processes that include
cognitive planning, drafting, and revision. Exercises to im-
prove pronunciation include cognitive motor planning activi-
ties, accurate articulation, and cognitive auditory processing
procedures like listening to real English speech [25].

2.2. Empirical Literature Review

2.2.1. Impact of Literature on Writing Skills

According to the study by Khatib and Meihami [27], incor-
porating works of literature into the curriculum for EFL is a
crucial aspect of supporting learners’ writing skills develop-
ment. Literary works give learners real-world examples of
how to use language, exposing them to a wide range of vocab-
ulary, complex idioms, and sentence patterns. Learners gain
an understanding of character development, storytelling tech-
niques, and stylistic features specific to many genres via their
engagement with literary works, which serves as a basis for
their own artistic expression.
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A variety of writing approaches and rhetorical strategies
can be modeled after literary works. Learners gain the ability
to modify and apply these aspects into their own work via ex-
posure to a variety of literary genres [7]. Their comprehension
of rhetorical norms is improved, and their writing style is en-
couraged to be experimental and creative as a result of this
exposure. Alghazo [3] holds the view that evaluation of writ-
ten outputs, tasks, and evaluations is necessary to determine
how beneficial literature is for improving writing abilities. Ex-
posure to masterfully constructed language in literary works
frequently leads to increased clarity in writing. Learners who
are impacted by literary examples typically express them-
selves more clearly, using exact terminology and avoiding
ambiguity.

According to the study by Habibi et al [20], as learners
study how authors organize narratives and arguments in liter-
ary works, they also build coherence, another important com-
ponent. Learners get the ability to rationally arrange their
ideas through the use of literary models, guaranteeing a
smooth writing flow. The original concepts, creative language,
and creative structures that learners use in their writing are ad-
ditional indications of how reading influences creativity.

Azizi et al [9], argue that learners are encouraged to think
creatively and unconventionally by literary works, which re-
sults in a more dynamic and unique approach to composing.
All things considered, the inclusion of literary works in the
EFL curriculum acts as a stimulant for the comprehensive
growth of writing abilities [6]. The effectiveness of using lit-
erary components in language training is confirmed by the ex-
amination of written outputs, which shows the measurable in-
fluence on coherence, clarity, and inventiveness. This method
fosters a greater appreciation for the beauty and richness of
the English language in addition to improving language skills
[30].

2.2.2. Role of Literature in Improving English
Pronunciation

According to Gilakjani and Sabouri [18], beyond its obvi-
ous benefits to language learners in terms of exposure to new
cultures and languages, literature is also a vital, and some-
times underappreciated, resource for improving English pro-
nunciation. Literary works may be a useful and effective tech-
nique for (EFL) learners to improve their pronunciation. Here,
we explore the many ways that literature helps people pro-
nounce words in English more accurately.

A wide variety of linguistic trends and phonetic subtleties
may be found in literary works, which exposes learners to a
wide range of pronunciations. Learners interact with charac-
ters from various eras, socioeconomic backgrounds, and geo-
graphical locations, and they experience variances in speech,
accent, and intonation [23]. This exposure provides an in-
depth experience with the flow of spoken English outside of
the traditional classroom.

Improved pronunciation is greatly aided by the rhythm and
prosody found in poetry and some types of prose. Pardede [32],
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argues that poetry’s meter, rhyme, and rhythm make it an ideal
aid for learners trying to understand English rhythm. Reading
poetry passages aloud to kids helps them to imitate the rhyth-
mic patterns, which further helps them acquire the intonation
and pattern of stress that are necessary for pronouncing words
correctly [16]. Through this exposure, learners are better able
to absorb the English language’s melodic qualities, which en-
hances the authenticity in their spoken articulation [8].
Books that are rich in dialogue, in particular, provide learn-
ers with a conversational engagement that simulates conver-
sations in real life. By interacting with conversation through
plays, novels, or short stories, learners may learn about infor-

mal language, slang terms, and the nuances of daily speech [9].

According to Belhoum and Benhattab [10], novels fre-
quently require readers to infer the voices of the characters
from textual descriptions. As part of this cognitive process,
learners must imagine how to pronounce certain letters, add-
ing to a mental bank of various vocalizations. By actively par-
ticipating in character articulation, learners get an internalized
understanding of pronunciation diversity, which strengthens
their capacity to properly replicate a variety of language pat-
terns.

Reading literature with emotion improves memory reten-
tion, and the same is true for pronunciation. The phonetic spe-
cifics connected to such events become more recalled when
learners relate emotionally to the characters or stories [33].
When pronunciation is connected to a story, it is frequently
easier to remember. This creates a mnemonic anchor that
helps learners remember how to pronounce words correctly in
future conversations.

2.2.3. Synergy Between Writing Skills and
Pronunciation Enhancement

According to Pardede [32], language competency is mutu-
ally reinforced by the symbiotic link between writing abilities
and pronunciation. This synergy is demonstrated by a number
of interrelated components that go into a person’s total lan-
guage proficiency. Diwaly & Bahri Abduljabbar [15] ob-
served that writing proficiency and phonological awareness,
the capacity to identify and work with a language’s sounds,
are closely related. People use their underlying knowledge of
phonetics unconsciously when they write. Accurate depiction
of sounds and words on paper is facilitated by the increased
sensitivity to phonological trends that comes with developing
great writing abilities. As people grow more sensitive to the
subtleties of spoken language, their pronunciation improves as
a result of their increased understanding of phonetics.

Before writing words and sentences down on paper, the act
of writing requires internal word formation. This mental artic-
ulation serves as a kind of pronunciation practice [2]. Con-
structing written sentences involves cognitive processes re-
lated to vocal articulation that people engage in concurrently.
As people improve their capacity to enunciate sounds through
writing, this activity helps to promote a more careful and ac-
curate approach to pronunciation [3].

In the development of vocabulary and pronunciation, writ-
ing abilities are essential for expanding one’s vocabulary.
One’s lexical vocabulary is expanded by the active use of new
words and their incorporation into written discourse [11]. Pro-
nunciation is positively impacted by this larger vocabulary.
Those who can articulate themselves clearly and accurately in
writing are more inclined to have a sophisticated understand-
ing of word pronunciation.

According to Anggraini et al. [6], language patterns influ-
ence pronunciation learned through writing, including the
structure of sentences, grammar principles, and stylistic as-
pects. Good writers are frequently better at translating these
patterns into spoken language [28]. This transferability helps
ensure that language is used coherently and consistently in
oral and written communication. Writing exercises improve
phonemic awareness, which is the capacity to identify and
work with specific sounds, or phonemes, in words. People
who practice spelling words by paying close attention to pho-
netic nuances become more sensitive to the sounds in their
language [3]. When people grow more discriminating in artic-
ulating phonemes, their pronunciation improves due to in-
creased awareness.

3. Methodology

3.1. Research Design

The study used quantitative research methodology and a
cross-sectional survey research design. The cross-sectional re-
search strategy depended on a detailed investigation of a
group or event in order to unearth the roots of numerous un-
derlying principles related to the research topic or study sub-
ject. The cross-sectional research design made it easy to con-
centrate on assessing the application of literature in enhancing
writing skills and English pronunciation among EFL learners.

3.2. Target Population

The research centered on diverse EFL learners with differ-
ent L1 background at King Saud University in Saudi Arabia.
This particular community served as the ideal sample for in-
vestigating the effective utilization of literature to improve
writing skills and English pronunciation within the EFL stu-
dent population.

3.3. Sample Size

The study utilized 128 EFL learners who were enrolled in
an EFL student education program at King Saud University.
The number of respondents in the study was determined using
the Kish Leslie formula of 1965.

_ Z%pq
=



http://www.sciencepg.com/journal/ijetl

International Journal of English Teaching and Learning

http://www.sciencepg.com/journal/ijetl

Where:

n= the required sample size

d= the maximum likely error (taken as 0.05)

z= the standard normal deviation 1.96 and confidence inter-
val level 0of 95%

p= the proportion of compliance 90%

q=1-p

(1.96)2(0.9)(0.1)

thus;n = 2
0.05

n=128

3.4. Sampling Technique

The research used stratified and simple random sample
methods, among other probability sampling approaches. In
this case, a stratified sampling technique was used to construct
the target sample, and a straightforward random sampling
technique was used to extract the final sample from the strata.
Simple random sampling has the advantage of generating
samples that are quite representative of the population. Work-
ing with big samples, however, could be time-consuming and
difficult. Additionally, the purposive sampling technique was
utilized to select the secondary study participants who were
the EFL learners in King Saud University, Saudi Arabia.

3.5. Data Collection

The selected EFL learners’ responses to a well-structured
questionnaire containing categorical questions were gathered.
To guarantee simple coding during data analysis, the question-
naire included both closed-ended and categorical items. The
use of literature in enhancing writing skills and English pro-
nunciation among EFL learners was the subject of a closed-
ended questionnaire. The respondents were asked to provide

4. Results

4.1. Frequencies and Demographic Characteristics

answers based on their familiarity with and experience with
English in writing and speaking.

3.6. Data Analysis

The data collected through completed questionnaires was
analyzed in alignment with the research objectives. SPSS
(Statistical Package for the Social Sciences) version 27 was
utilized to generate tables and graphs. Both predictors and de-
pendent variables were categorical, prompting the initial ap-
plication of a multinomial logistic regression model. However,
this approach encountered challenges, with many parameters
becoming redundant, resulting in several being set to zero.
Additionally, a floating-point overflow occurred, prompting
the need to transition to Linear Probability Model (LPM)
which is simply a simple OLS (Ordinary Least Squares) with
binary Y as explained by Chatla and Shmueli [13].

To address the issues mentioned and facilitate the use of
Linear Probability Model (LPM), the dependent variable, ‘ef-
fectiveness of English writing and pronunciation skills,” was
further categorized into two groups. Specifically, ‘Ability to
avoid spelling mistakes,” ‘ability to speak and write fluently,’
and ‘ability to join consonants in pronunciation’ were coded
into Group 1, represented by the value 1. Conversely, ‘ability
to be creative in speech’ and ‘using new words in writing and
speaking’ were grouped into Group 0, represented by the
value 0.

3.7. Ethical Considerations

Ethical approval for the study was obtained from the rele-
vant institutional review board, ensuring that the research ad-
hered to ethical standards for human research. Participant con-
fidentiality and anonymity were prioritized, and informed
consent was obtained before data collection.

Table 1. Frequencies and demographic characteristics.

Variable Categories
Female
Gender
Male
20-25 years
Age group (bracket) Above 25 years

Below 20 years

Frequency Percent (%)
42 32.80%

86 67.20%

67 52.30%

4 3.10%

57 44.50%
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From Table 1 above the study encompassed 128 partici-
pants, revealing a gender distribution of 32.8% female and
67.2% male, suggesting a predominant representation of male
participants. In terms of age, the majority (52.3%) fell within
the 20-25 age bracket, with 44.5% below 20 years and a
smaller percentage (3.1%) above 25 years. These demo-
graphic characteristics set the stage for exploring the impact
of literature on writing skills and English pronunciation
among EFL learners. Their presentations are shown in Figures
1 & 2 below.

Gender distribution

32.81%

67.19%

M Female M Male

Figure 1. Gender Distribution.

Distribution of age group

€0.0%

50.0%

40.0%

30.0%

Percent

20.0%

10.0%

0%

20-25 years

Above 25 years
Age group

Below 20 years

Figure 2. Distribution of Age Group.

Table 2. Aspects of effective English writing and pronunciation.

Frequency Percent (%)
'Ablllty to be creative 30 23.4%
in speech
Ablllty to speak and 52 40.6%
write fluently
Ab111ty to join cqnsp— 18 14.1%
nants 1n pronunciation
Ability to avoid 24 18.8%

spelling mistakes

25

Frequency Percent (%)

Using new words in

0,
writing and speaking 31%

Note: This is the dependent variable which was grouped into binary
(0 & 1) as explained under data analysis section.

The findings from Table 2 above revealed that out of the
five different aspects studied, the most common skill is being
able to talk and write smoothly. About 40.6% of the partici-
pants in the study are good at this. Next, being creative in
speech is also important, and 23.4% of participants show they
can do this well. Another skill is joining consonants in pro-
nunciation, which means saying sounds clearly. This was im-
portant for 14.1% of the participants in the study. Also, avoid-
ing spelling mistakes reported 18.8% of participants were
good at it, showing how important it is to write things cor-
rectly. Lastly, using new words in both writing and speaking
is seen in a small group, about 3.1%, suggesting that this is an
area where participants might need more focus for language
development.

Table 3. Literacy concepts in Pronunciation.

Frequency Percent (%)
Intonation in speech 10 7.8%
Rhythmic speaking 4 3.1%
Unique vocabulary 21 16.4%
Using individual sounds 70%
of language
Word and sentence 84 65.6%

Table 3 presents the literacy concepts associated with pro-
nunciation, offering an important understanding of how par-
ticipants engage with different aspects of spoken language.
Each concept is presented with corresponding frequencies and
percentages, providing valuable insights into the participants’
proficiency in these specific areas. Notably, a modest but sig-
nificant 7.8% of participants demonstrate an adept use of in-
tonation in speech, showcasing an understanding of pitch var-
iations that contribute to effective communication. Rhythmic
speaking, observed in 3.1% of participants, indicates a capac-
ity for maintaining a smooth and rhythmic flow in verbal ex-
pression. The incorporation of unique vocabulary is evident in
16.4% of participants, suggesting a diverse and varied use of
language beyond common lexicon. Additionally, 7.0% exhibit
skill in using individual sounds of language, emphasizing
clear articulation and pronunciation. The majority, comprising
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65.6%, excel in employing literacy concepts at the levels of
words and sentences, highlighting a strong focus on construct-
ing coherent and meaningful spoken language.

Table 4. Literary concepts in writing.

Frequency Percent (%)
Interactive Writing 12 9.4%
Poetic Writing 68 53.1%
Creative Writing 17 13.3%
Transformative Writing 21 16.4%
Writing Concisely 10 7.8%

4.2. Linear Probability Model

From Table 4 above its evident that 53.1% of participants
exhibit a preference for poetic writing, emphasizing a substan-
tial inclination towards expressive and imaginative use of lan-
guage in their written compositions. On the other hand, crea-
tive writing is demonstrated by 13.3% of participants, show-
casing an ability to craft narratives that extend beyond con-
ventional norms. Transformative writing is evident in 16.4%
of participants, indicating a willingness to explore writing as
a means of personal or societal reflection and change. Interac-
tive writing, observed in 9.4% of participants, suggests an en-
gagement with written communication that encourages partic-
ipation and dialogue. Additionally, 7.8% demonstrate profi-
ciency in writing concisely.

Table 5. ANOVA.

Model Sum of Squares df
Regression 6.381 2

1 Residual 18.588 125
Total 24.969 127

Mean Square F Sig.
3.191 21.457 .000
.149

The ANOVA results from Table 5 above revealed that the regression model is statistically significant (Sig. = 0.000), suggest-
ing that the independent variables jointly predict the dependent variable well. The F-statistic of 21.457 further supports this

conclusion.
Table 6. Linear probability model coefficients.
Unstandardized Coefficients Standardized Coefficients

Model t Sig.
B Std. Error Beta

(Constant) 2.205 243 9.076 .000

1 literary concepts in writing -.179 .042 -424 -4.300 .000

literary concepts in pronunciation  -.225 .034 -.645 -6.544 .000

Note: Table 6 above presents the linear probability model (LPM), with the dependent variable, ‘effectiveness of English writing and pronun-
ciation skills,” which was categorized into two groups to give a binary Y variable. Specifically, ‘Ability to avoid spelling mistakes,” ‘ability to
speak and write fluently,” and ‘ability to join consonants in pronunciation’ were coded into Group 1, represented by the value 1. Conversely,
‘ability to be creative in speech’ and ‘using new words in writing and speaking’ were grouped into Group 0, represented by the value 0.

The findings from Table 6, which presents the linear proba-
bility model coefficients, offer valuable insights into the rela-
tionship between literary concepts in writing and pronunciation
and the effectiveness of English writing and pronunciation
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skills among EFL learners. The literary concepts in writing re-
ported a negative coefficient (-0.179) with an associated p-value
0f.000, suggesting a statistically significant impact. This nega-
tive coefficient implies that as the level of exposure to literary
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concepts in writing increases, there is a decrease in the effec-
tiveness of English writing and pronunciation skills. This find-
ing provides a nuanced perspective on the relationship between
literary engagement in writing and language proficiency.

Similarly, literary concepts in pronunciation reported a neg-
ative coefficient (-0.225) which was statistically significant at
5% level of significant. This indicates that heightened expo-
sure to literary concepts in pronunciation is associated with a
decrease in the effectiveness of English writing and pronunci-
ation skills. This negative impact may reflect the initial chal-
lenges or adjustments that EFL learners may face as they in-
corporate literary elements into their pronunciation, affecting
aspects such as intonation, rhythm, and accurate phonetic pro-
duction.

5. Discussion

From the findings the negative coefficients associated with
both literary concepts in writing and pronunciation, along with
their statistically significant p-values, revealed an intriguing
aspect of the relationship between literary engagement and the
effectiveness of English writing and pronunciation skills
among EFL learners. The finding that increased exposure to
literary concepts in writing is correlated with a decrease in
proficiency challenges conventional expectations. This sug-
gests that the incorporation of literary elements into writing
practices may initially pose challenges for EFL learners, im-
pacting not only spelling mistakes but also potentially influ-
encing fluency and consonant pronunciation. Similarly, the
negative coefficient for literary concepts in pronunciation im-
plies that heightened exposure to these elements may initially
hinder the effectiveness of English pronunciation skills. This
could be attributed to the intricate nature of literary language,
affecting intonation, rhythm, and phonetic accuracy. The find-
ings highlight the nuanced and multifaceted impact that liter-
ary concepts can have on language proficiency, requiring a
careful balance in their integration into language learning pro-
grams.

6. Conclusion

In conclusion, the study provides evidence that while liter-
ary concepts in writing and pronunciation have a statistically
significant impact on the effectiveness of English writing and
pronunciation skills among EFL learners, this impact is not
straightforward. The negative coefficients suggest that there
may be an initial learning curve or adjustment period as learn-
ers engage with these literary elements. It is crucial to recog-
nize that the observed decrease in effectiveness does not imply
a long-term negative impact; rather, it may signify a transi-
tional phase as learners adapt to and internalize the intricacies
of literary language. The study underscores the complexity of
the relationship between literary engagement and language
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proficiency, calling for an important approach to the incorpo-
ration of literary concepts into language learning curriculum.

7. Recommendations

Educators should consider a phased approach to integrating
literary concepts into language learning, allowing learners
time to acclimate to the complexities of literary language.

Provide additional support mechanisms, such as targeted
exercises or workshops, to help learners navigate the chal-
lenges posed by literary elements in both writing and pronun-
ciation.

Conduct longitudinal studies to track the progression of lan-
guage proficiency over time, considering that the initial de-
crease in effectiveness may be a temporary phase.

Train language educators to implement effective strategies
for integrating literary concepts into the curriculum, ensuring
a balance between traditional language skills and literary en-
gagement.

Include a diverse range of literary texts in language learning
materials to expose learners to various linguistic styles.
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