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Abstract

Emotional Intelligence (EI) has been widely recognized as a crucial determinant of academic success, particularly in domains
requiring communication and interpersonal interaction. For teachers, pre-service teachers, Language fluency is fundamental to
effective teaching which is influenced not only by cognitive abilities but also by emotional and psychological factors such as
confidence, anxiety, and motivation. The present study aims to determine how emotional intelligence enhances the clarity,
comprehension and confidence among the pre-service teachers making it a reliable predictor of language proficiency which is
examined using an experimental research design. The study employed a pre-test—post-test control group design with a sample of
46 pre-service teachers, divided equally into an experimental group (n = 23) and a control group (n = 23). The participants were
selected using random sampling techniques from a teacher education institution. The experimental group engaged in structured
social-emotional learning activities designed to enhance self-awareness, emotional regulation, empathy, and social skills, while
the control group continued with traditional academic instruction. Language fluency was assessed using a structured speaking
assessment rubric measuring pronunciation, coherence, vocabulary usage, and expressive ability. Background variables such as
gender, locality, medium of instruction, and academic achievement were also considered. Statistical techniques including mean,
standard deviation, t-test, and ANOVA were used for data analysis. The absence of significant variation in pre-test scores
indicated initial homogeneity across groups. However, post-test outcomes demonstrated that the experimental group achieved
significantly higher scores than the control group. The results confirm that Emotional Intelligence training significantly enhances
language fluency. Furthermore, variables such as medium of instruction and academic achievement showed significant influence,
while gender and locality did not. Integrating Emotional Intelligence into teacher preparation programs is shown to be essential
for fostering effective communication and advancing professional capabilities. It provides valuable insights for educators,
curriculum developers, and policymakers aiming to improve language proficiency among future teachers.
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1. Introduction

Language fluency is a fundamental requirement for effec-
tive teaching, “especially in multilingual and diverse educa-
tional contexts.” [3] “Pre-service teachers must possess the
ability to communicate ideas clearly and confidently.” [9]
However, traditional teacher education programs often em-
phasize cognitive and linguistic competencies while neglect-
ing affective factors. Emotional Intelligence, defined as the
ability to perceive, understand, manage, and regulate emotions,
plays a critical role in communication. “Individuals with
higher Emotional Intelligence tend to exhibit greater confi-
dence, reduced anxiety, and improved interpersonal skills, all
of which contribute to enhanced language fluency.” [13, 15]
Therefore, incorporating Emotional Intelligence training into
teacher education programs can significantly improve com-
munication skills among future educators. This study was un-
dertaken to explore and critically analyze the oral communi-
cation requirements of pre-service teachers during their prac-
tice teaching experiences. The ability to communicate effec-
tively in spoken language is a cornerstone of successful class-
room interaction, influencing not only the transmission of
knowledge but also the development of rapport, classroom
management, and professional identity. Recognizing that
practice teaching serves as a vital bridge between theory and
real-world application, this research seeks to identify the spe-
cific language competencies that student teachers must ac-
quire and demonstrate in order to thrive in diverse classroom
contexts.

2. Review of Related Studies

Recent studies highlight the significant role of Emotional
Intelligence (EI) in language learning. Wang and Xu found
that EI positively influences language performance by in-
creasing learners’ willingness to communicate and reducing
boredom. [10] Similarly, Bar-on and Shuhong in a meta-anal-
ysis, reported a moderate positive correlation between EI and
language achievement, confirming that emotional competen-
cies contribute to academic success. [2] Babanoglu examined
the relationship between EI and foreign language anxiety and
concluded that learners with higher EI experience lower anxi-
ety, which enhances language fluency. [1] Supporting this,
Heliyon found that EI significantly improves speaking fluency
and accuracy among learners. [7] Goleman reported that com-
ponents of EI such as self-awareness, self-regulation, and em-
pathy positively influence English language learning out-
comes. [5] Furthermore, Min He et al., emphasized the role of
emotional resilience in improving language learning in mod-
ern educational contexts. [6] Most of the existing studies are
correlational and focus on general learners, and implicated “as
a multidimensional construct influencing language achieve-
ment”. [4] There is a lack of experimental studies examining
the effect of Emotional Intelligence training on language flu-
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ency among pre-service teachers because, Emotional Intelli-
gence “manage and regulate emotions, play a critical role in
communication.” [8, 11] Hence, the present study attempts to
address this gap.

Although prior research has examined language compe-
tence among primary and secondary learners, limited attention
has been directed toward pre-service teachers. Since language
proficiency is integral to teaching efficacy—a key determinant
of instructional effectiveness—this gap highlights the need for
further study. Existing studies largely focus on learners in
school settings, while the language competence of pre-service
teachers remains underexplored. Given its strong influence on
teaching efficacy and student outcomes, this area requires
deeper investigation.

3. Objectives of the Study

1) To determine the effectiveness of Emotional Intelli-
gence training on the language fluency of pre-service
teachers.

To compare the pre-test and post-test scores of language
fluency among pre-service teachers in the experimental
and control groups.

To examine the effect of Emotional Intelligence training
on the improvement of language fluency within the ex-
perimental group.

To examine the differences in the language fluency
scores between the experimental and control groups af-
ter the intervention.

To investigate the influence of selected background var-
iables such as gender, locality, medium of instruction,
and academic achievement on the language fluency of
pre-service teachers.

2)

3)

4)

5)

4. Hypotheses of the Study

1) There is no significant difference between the control
and experimental groups in their pre-test scores of lan-
guage fluency.

There is no significant difference between the control
and experimental groups in their post-test scores of lan-
guage fluency.

There is no significant difference between the pre-test
and post-test scores of language fluency among the ex-
perimental group pre-service teachers.

There is no significant difference between the pre-test
and post-test scores of language fluency among the con-
trol group pre-service teachers.

There is no significant difference in the language flu-
ency scores with respect to gender, locality, medium of
instruction and academic achievement among the pre-
service teachers.

2)

3)

4)

5)
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5. Methodology

The current study adopted an experimental method to ex-
amine the effectiveness of Emotional Intelligence training on
language fluency among pre-service teachers. A pre-test—post-
test control group design was employed, which is considered
appropriate for determining the causal relationship between
the independent and dependent variables. The population of
the study comprised all pre-service teachers enrolled in
teacher education institutions. A sample of 46 pre-service
teachers was selected using a random sampling technique to
ensure equal representation and minimize bias. The selected
participants were randomly assigned into two groups: an ex-
perimental group consisting of 23 pre-service teachers and a
control group consisting of 23 pre-service teachers. The group
undergoing the experiment was exposed to Emotional Intelli-
gence training, while the control group continued with regular
instructional practices without any intervention. This design
facilitated a systematic comparison between the two groups
by administering a pre-test before the intervention and a post-
test after the intervention, thereby enabling the researcher to
assess the effectiveness of Emotional Intelligence training on
language fluency.

6. Variables

1) Independent Variable: Emotional Intelligence Training
2) Dependent Variable: Language Fluency
3) Background Variables:

a) Gender (Male/Female)

b) Locality (Rural/Urban)
¢) Medium of Instruction (Tamil/English)
d) Academic Achievement (Low/Medium/High)

7. Tools Used

1) Emotional Intelligence Training Module prepared by
the investigator.

2) Language Fluency Test (Speaking Assessment Rubric)
conducted by the investigator.

8. Experimental Procedure

The experimental procedure of the study was carried out in
a systematic manner to assess the effectiveness of Emotional
Intelligence training on language fluency among pre-service
teachers. Initially, a pre-test was administered to both the ex-
perimental and control groups to determine their baseline level
of language fluency. Following this, the experimental group
was subjected to an eight-week Emotional Intelligence train-
ing programme, which included activities and sessions focus-
ing on self-awareness, emotional regulation, empathy, and so-
cial interaction skills. During the same period, the control
group continued with their regular instructional practices
without any exposure to the Emotional Intelligence training.
After the completion of the intervention, a post-test was ad-
ministered to both groups to measure any changes in language
fluency. The comparison of pre-test and post-test scores ena-
bled the researcher to evaluate the effectiveness of the Emo-
tional Intelligence training programme.

Table 1. Control and Experimental Groups Pre-Test Scores.

9. Data Analysis
Group N Mean
Control Group 23 45.21
Experimental Group 23 44.87

SD t-value Significance
4.32

0.28 Not Significant
4.15

The control and experimental groups pre-test scores of language fluency has no significant difference between them. Hence

the null hypothesis is accepted.

Table 2. Control and Experimental Groups Post-Test Scores.

Group N Mean
Control Group 23 47.13
Experimental Group 23 56.78
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SD t-value Significance
4.05

8.12 Significant at 0.01 level
3.89
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There is a significant difference between the control and experimental groups in their post-test scores of language fluency.
Hence the null hypothesis is rejected.

Table 3. Comparison of Pre-Test and Post-Test Scores (Experimental Group).

Test N Mean SD t-value Significance
Pre-Test 23 4487 4.15

12.45 Significant at 0.01 level
Post-Test 23 56.78 3.89

There is significant difference between the pre-test and post-test scores of language fluency among pre-service teachers in the
experimental group. Hence the null hypothesis is rejected.

Table 4. Comparison of Pre-Test and Post-Test Scores (Control Group).

Test N Mean SD t-value Significance
Pre-Test 23 45.21 4.32

1.82 Not Significant
Post-Test 23 47.13 4.05

There is no significant difference between the pre-test and post-test scores of language fluency among pre-service teachers in
the control group. Hence the null hypothesis is accepted.

Table 5. Gender-wise Difference in Post-Test Scores.

Gender N Mean SD t-value Significance
Male 20 51.32 5.12

0.98 Not Significant
Female 26 52.84 5.08

Analysis revealed no significant gender-based differences in language fluency among pre-service teachers; therefore, the null
hypothesis was retained.

Table 6. Locality-wise Difference in Post-Test Scores.

Locality N Mean SD t-value Significance
Rural 24 51.05 5.33

1.36 Not Significant
Urban 22 53.12 4.89

There is no significant difference in language fluency with respect to locality among pre-service teachers. Hence the null
hypothesis is accepted.
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Table 7. Medium of Instruction-wise Difference in Post-Test Scores.

Medium N Mean
Tamil 25 50.42
English 21 54.63

Results indicated that the medium of instruction signifi-
cantly influenced language fluency in pre-service teachers;
hence, the null hypothesis was not supported. Therefore, the

SD t-value Significance
5.11

2.98 Significant at 0.05 level
4.72

medium of instruction directly shapes language fluency: stu-
dents taught in a particular language develop stronger profi-
ciency in that language, while limited exposure to it in instruc-
tion can hinder fluency and academic performance.

Table 8. Academic Achievement-wise Difference in Post-Test Scores.

Achievement Level N Mean
Low 15 48.75
Medium 16 52.10
High 15 55.84

There is no significant difference in language fluency with
respect to academic achievement among pre-service teachers.
Hence the null hypothesis is rejected.

10. Discussion of Results

The findings of the present study clearly indicate that Emo-
tional Intelligence (EI) training has a significant impact on the
language fluency of pre-service teachers. The pre-test results
revealed no significant difference between the control and ex-
perimental groups, confirming that both groups were homoge-
neous prior to the intervention. This strengthens the internal
validity of the study. However, the post-test results showed a
significant difference between the two groups, with the exper-
imental group outperforming the control group. “This im-
provement can be attributed to the Emotional Intelligence
training, which enhanced learners’ self-confidence, emotional
regulation, and willingness to communicate.” [14] The signif-
icant gain observed in the experimental group between pre-
test and post-test further supports the effectiveness of the in-
tervention.

In contrast, the control group did not show any significant
improvement, indicating that regular instructional practices
alone are insufficient to bring about substantial enhancement
in language fluency. This highlights the importance of inte-
grating affective components such as Emotional Intelligence
into language learning. With regard to background variables,
the study found no significant differences based on gender and
locality, suggesting that Emotional Intelligence training is
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SD F-value Significance

4.88

4.92 467 Significant at 0.05
level

4.35

equally effective across these categories. However, significant
differences were observed with respect to medium of instruc-
tion and academic achievement. Students with an English me-
dium background and higher academic achievement per-
formed better, possibly due to greater exposure to language
usage and prior proficiency levels. Overall, the findings are
consistent which emphasize that Emotional Intelligence con-
tributes significantly to communication skills, reduces anxiety,
and enhances language performance.

11. Educational Implications

1) EI training should be integrated into teacher education
curricula to enhance communication skills and profes-
sional competence.

Language teaching should not be confined to cognitive
aspects alone but must include affective components
such as emotional awareness, self-regulation, and em-
pathy.

Teacher educators should design classroom activities
that promote interaction, confidence building, and emo-
tional development.

Training programmes should focus on reducing lan-
guage anxiety and increasing willingness to communi-

2)

3)

4)

cate among pre-service teachers.
Institutions should adopt a holistic approach to teacher
preparation by combining linguistic, cognitive, and

5)

emotional competencies.
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12. Suggestions for Further Research

1) Similar studies may be conducted with larger and more
diverse samples to enhance generalizability.
Longitudinal studies may be undertaken to examine the
long-term impact of Emotional Intelligence training on
language fluency.

Future research may explore the effectiveness of EI
training at different educational levels such as school
students or in-service teachers.

Comparative studies may be conducted across different
regions, disciplines, or types of institutions.

Qualitative approaches such as interviews and observa-
tions may be incorporated to gain deeper insights into
learners’ emotional development.

Studies may also investigate the relationship between
Emotional Intelligence and other language skills such as
writing, listening, and reading.

2)

3)

4)

5)

6)

13. Conclusion

The present study concludes that the training has been ef-
fective in which the experimental findings clearly demonstrate
that participants who underwent Emotional Intelligence train-
ing showed significant improvement in their language fluency.
It also proves that it is an effective intervention for enhancing
language fluency among the pre-service teachers. The study
also establishes that emotional competencies such as self-
awareness, emotional regulation, and empathy play a crucial
role in facilitating effective communication. [12] The integra-
tion of Emotional Intelligence training can lead to the devel-
opment of confident, competent, and emotionally balanced
teachers who are better equipped to handle classroom commu-
nication. In conclusion, Emotional Intelligence is not only an
essential life skill but also a powerful pedagogical tool that
can significantly enhance language learning outcomes. There-
fore, its inclusion in teacher education programmes is both
necessary and beneficial for improving the overall quality of
education.
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