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Abstract: Oral production in general and lecturing in patéecyplays a significant part in any academic fieldpecially
in TEFL. This study aimed to illuminate and invgatie the two psychological and crucial factorsueficing the oral
production: Willingness to Communicate (WTC) andf-&steem. An attempt was made to assess theaesdtip among
WTC, Self-Esteem, and Oral production. In so doafter homogenizing the students as Intermediads oia a placement
test, two questionnaires of WTC (McCroskey, 198992) and Self-esteem ( Sorensen, 2006) were adem@isto 34
intermediate students. Having administered the topresires, the researcher asked the subjectsliceda lecture on
general and controversial topics. Based on thetmpmesires, the subjects were divided into fourugs 1) High WTC,
High self-esteem, 2) High WTC, Low self-esteem.8)v WTC, High self-esteem, and 4) Low WTC, Low setteem.
The data collected from the questionnaires asagethe scores given to their oral productions \aeadyzed through SPSS
(16.00). Results indicated statistically signifitdifferences between the two groups of High WT@h-Self-esteem and
Low WTC, Low Self-esteem. The former group outperfed the latter one. The outcomes of this studyldctnave
benefits for both foreign language teachers anchéra. They both can attain better results by fimgusiore on these two
psychological factors in their roles. The findingfsthe present study demonstrated that more coratemt ought to be
placed on these two psychological factors in otdemhance students’ oral performances.

Keywords: Oral Production, Self-Esteem, Willingness to Comioate

. One more psychological construct gaining recognitio
1. Introduction the last decade is Willingness to Communicate (WirC)

Human beings live with different important charaistics.  humans.  Initially -introduced by Maclintyre, Clement,
One of the main characteristics of human beingedssiew ~POrnyei, and Noels (1998) for language studies, WB@
they have of themselves technically referred tsedisesteem, function as both an individual difference variabie
Self-esteem has recently become a hot topic faares in learning L2 in addition to its being a goal for lr&trgctmn.
education and language teaching and refers tarthge and BOth WTC and self-esteem have been less reseaitee

view people have of themselves. The assessment aji@nian EFL context when compared with other indil
evaluation of a person’s emotion concerning histhvais factors such as motivation, aptitude, and learsimgtegy.

self-esteem. Self-esteem is considered as an dvelua 1 NiS 9ap in the literature is more evident whecoimes to

component of the self-concept (Purkey, 1970) thnowgich  the potential effect WTC and self-esteem can haveral
people evaluate themselves based on the feedbagk frProduction in L2 acquisition. This study was aftige

others. Marsh (1990) who believes in academic aehient Investigation of the prospective relationship betmehese
contends that self-esteem is an important factosdaial WO individual variables (WTC and self-esteem) all

construct and psychological view. production in Iranian English language learners.
Learning can be accelerated in a more psycholdgical
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friendly environment. Two of the psychological fact 2. Design, Procedure, and I nstruments
assumed to be influential in L2 learning are settem and ) ] ] ) ]
Willingness to Communicate. These two factors aeeyv | ne design of this study was factorial design siteze
helpful in learning a new language. Both self-esteend ~ Vere two independent variables (se_lf-esteem & V\/_aﬁlj
WTC are conducive to better language learnin@n€ dependent one (oral production). In the fingd t
opportunities. In the Iranian language learningcsperes, duestions, the main effects of self-esteem and Wi Gral
teachers and learners seem to be less aware of fy@duction were accounted for respectively. In thied
constructive effect of these two psychological dast As ~ duestion, the interactional effect of both indepsd
Bachman and Palmer (1996) believe, self-esteeheiirst variables on oral production was taken !nto conankm1§.
and main factor in speaking performance. In addjtithan !N order to guarantee the homogeneity of the stbjet
and McCroskey (1987) claim that students with higheth's study and tq fulfill the objectives of thg dw first, a
scores on the WTC scale are more likely to haveerocal standard Cambridge placement test was distributezhg

production in class than those who scored low onowT the all 45 students to determine their level offiprency.
Yashima, Zenuk-Nishide and Shimizu (2004) alsonelai 1hirty four students who were ranked as intermediagre
:selected to participate in this research. Themadstrd self-

that students who show willingness to communicate i ) ! :
various contact situations are more inclined tatidte ©€Ste€m questionnaire (Sorensen, 2006) was distdbut

communication in the classroom. Therefore, teache@MONg all students to achieve their general sédfees
should be informed about the importance of these twi9lobal self-esteem). Another questionnaire of WTC
variables especially when it comes to productioiilssk (McCroskey, 1987, 1992) was also administered ® th
which require more self-esteem and WTC. same subje(_:ts. Afterwards, two general and contstale
This study had two main purposes. The first purpafse topics were introduced to the students and they asked
this study was to investigate the relationship kemiranian [ 9ive @ short lecture on them. Two raters weter lasked
English language learners’ level of self-esteemtait oral © SCore their speaking performances on the bdstheo
production in their lectures in the classes. Theose uPric introduced by Farhady etal. (1998). By tumn
purpose of this study was to explore the level dfigness ~ Students presented a lecture on two different genepics
to Communicate (WTC) among these English Ianguad@!h'le they were allowed to choose either one adogrtb

learners to see if there was any significant mfatiith their their interest and favor. All performances were edd
oral production skills and WTC in their class lees recorded and then two university professors asgatere

asked to evaluate and score them. Rating scales lveesed
1.1. Research Questions and Hypotheses on Farhady et al. (1999). This classification whitivered
o ) ) pronunciation, vocabulary, grammar, fluency, and
Q1: Is there any significant relationship between,omprehension with the rank scale from 1 to 6 forhetrait
Intermediate EFL students' level of self-esteem #air was the main criteria in this study.

oral production? o o Based on the collected data, four groups were fdrme
Q2: Is_ there any S|gr’1|f|cant relationship be_tween 1. High WTC — high self-esteem group
Intermediate EFL students’ level of WTC and theialo 2. High WTC- low self-esteem group

production? L o 3. Low WTC — low self-esteem group
Q3: Is there any significant relationship betweée t 4 | o, WTC — high self-esteem group
interactional effect of Intermediate EFL studensglf- A one-way ANOVA was run to compare the means of the
esteem and WTC with their oral production? groups on the proficiency test in order to provat tthey
Null H1) There is not a significant relationshiptieen enjoyed the same level of general language proifigie
intermediate EFL students' Self-esteem and theal Of hrior to the main study. Furthermore, in order teasure
production. _ o o the relationship between the variables (self-estéeoral
~ Null H2) There is not a significant relationshiptiveen production) and (WTC & oral production), two Pearso
intermediate EFL students’WTC and their oral p@iin. ¢ rpejation tests were administered. . In additianone-

Null H3) There is r_10t a sig_nificant relationshiptiveen way ANOVA was run to compare the four groups’ means
oral production of intermediate EFL students an€ thon 'the lecturing test. Besides, in order to accdanthe
interaction of self-esteem and WTC. interactional effect of WTC and self-esteem onueay, a
Post-Hoc Scheffe's Test was administered. Lateajrag
Pearson Correlation test was run to measure tlee-Rdter

The participants were 45 MA English language sttalen Reliability.

(male and female) of EFL students at Islamic Azad

University of Zanjan and were randomly selectedrfithe 3 DataAnaIysis

classes available. From among these 45 participdms

ones belonging to the Intermediate group (34 stiglen A one-way ANOVA was run to compare the means of the
were selected based on their proficiency test. Thge groups on the proficiency test in order to provat ttihey
ranged between 20 and 45. enjoyed the same level of general language proifigie

1.2. Participants
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prior to the main study. Based on the results disgd in

large effect size) it can be concluded that thems &

Table 1 (F (3, 31) = .40, P > .08% = .053 it represents a significant and large correlation between self-esteand

weak effect size) it can be concluded that thereewet

any significant differences between means of ther fo

groups on the proficiency test. Thus it can benotal that

they enjoyed the same level of general langual
proficiency prior to the main study.

Table 1. One-Way ANOVA Proficiency by Groups

Sum of Squares Df Mean Square F Sig.
Between 153 500 3 41167 400 .754
Groups
Within 3290.722 30 102.835
Groups
Total 3414.222 33

4. Inter-Rater Reliability

A Pearson correlation was run to probe the interra
reliability of the two raters who rated the subgairal
production. Based on the results displayed in Takle(32)
= .79, P < .05 representing a large effect sizedait be
concluded that there was a significant agreemetwedsn
the two raters:

Table 2. Pearson Correlation; Inter-Rater Reliability
Rater2
Pearson Correlation 794"
Raterl Sig. (2-tailed) .000
N 34

**_Correlation is significant at the 0.01 leveH@iled).

The three null hypotheses are brought and evaluade
follows:
Null H1) There is not a significant relationshiptiveen

intermediate EFL students' Self-esteem and theal or

production.

A Pearson correlation was run to probe any siggmific
relationship between Intermediate EFL studentséllef
self-esteem and their oral production. Based orrdkalts
displayed in Table 3 (r (32) =.72, P < .05 repréisgna

oral production. Thus the first null-hypothesis wejgcted.

Table 3. Pearson Correlation; Self-Esteemwith Oral Production

Oral Production
Pearson Correlation 727"
Self-Esteem Sig. (2-tailed) .000
N 34

**_Correlation is significant at the 0.01 leveH@iled).

Null H2) There is not a significant relationshiptiveen
intermediate EFL students’ WTC and their oral prighn.

A Pearson correlation was run to probe any sigmific
relationship between Intermediate EFL studentséllenf
WTC and their oral production. Based on the results
displayed in Table 4 (r (32) = .70, P < .05 repntisg a
large effect size) it can be concluded that thegss \a
significant and large correlation between WTC amdl o
production. Thus the second null-hypothesis wasctef.

Table 4. Pearson Correlation; WTC with Oral Production

Oral Production

Pearson Correlation .708"
WTC Sig. (2-tailed) .003
N 32

**_Correlation is significant at the 0.01 levek@iled).

Null H3) There is not a significant relationshiptiveen
oral production of intermediate EFL students ané th
interaction of self-esteem and WTC.

d A one-way ANOVA was run to compare the four groups’

means on the oral production in order to probe thiel
research question. Based on the results display@dtle 5

it can be concluded that the high self-esteem MgHC
(HSHW) showed the highest mean on oral productidr (
4.43, SD = .38). This was followed by low self-estehigh
WTC (LSHW) (M = 3.25, SD = .52), high self-esteemw|
WTC (HSLW) (M = 3.13, SD = .51) and low self-esteem
low WTC (LSLW) (M =1.83, SD = .40).

Table 5. Descriptive Satistics; Oral Production by Groups

95% Confidence Interval for Mean

N Mean Sd. Deviation Sd. Error Minimum Maximum
L ower Bound Upper Bound
HSHW 14 4.43 .385 .103 4.21 4.65 4 5
HSLW 8 3.13 .518 .183 2.69 3.56 3 4
LSHW 6 3.25 .524 .214 2.70 3.80 3 4
LSLW 6 1.83 .408 .167 1.40 2.26 2 3
Total 34 3.46 1.047 .180 3.09 3.82 2 5

Note. HSHW = high self-esteem and high WTC, HSL\Mgh self-esteem and low WTC, LSLW = low self-esteend high WTC and LSLW = low self-

esteem and low WTC

The one-way ANOVA results (F (3, 30) = 50.18, F5,.
o’ = .81 representing a large effect size) indicaited there
were significant differences between the meanfeffour

groups on the oral production. Thus the third null-
hypothesis was rejected.
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Table 6. One-Way ANOVA; Oral Production by Groups

Sum of Squares df Mean Square F Sig.
Between Groups 30.172 3 10.057 50.187 .000
Within Groups 6.012 30 .200
Total 36.184 33

Although the F-value of 50.18 indicated significant

differences between the means of the four grotnespost-

hoc Scheffe’s tests (Table 7) should be run to @mphe
means two by two.

Table 7. Multiple Comparisons

95% Confidence Interval

(I) Group (J) Group M ean Difference (1-J) Sd. Error Sig. ——— Uioe Bard
HSLW 1.304 .198 .000 72 1.89

HSHW LSHW 1.179 .218 .000 .53 1.83
LSLW 2.595 .218 .000 1.95 3.24

HSLW LSLW 1.297 242 .000 .58 2.01
HSLW 125 242 .965 -.59 .84

LSHW LSLW 1.417 .258 .000 .65 2.18

*. The mean difference is significant at the 0.6&el.

Based on the results displayed in Table 6 it can be As it is obvious, the interaction of both High WT@d

concluded that:

1) The high self-esteem and high WTC group (M =34.4
outperformed the high self-esteem and low WTC grdvp
= 3.13) on the oral production (MD = 1.30, P < .05)

2) The high self-esteem and high WTC group (M =3%.4
outperformed the low self-esteem and high WTC grp
= 3.25) on the oral production (MD = 1.17, P < .05)

3) The high self-esteem and high WTC group (M =3%.4
outperformed the low self-esteem and low WTC gr@p
= 1.83) on the oral production (MD = 2.59, P < .05)

High Self-esteem has led to the best performanangrall.
The lowest record was gained by the Low WTC and Low
Self-esteem group. So the higher WTC and the higbi
esteem, the better oral production. The interaabbthese
two psychological factors empowers students toroband
overcome the fear of lecturing.

5. Discussion and Conclusion

In this study, as mentioned before, an attempt wade

4) The high self-esteem and low WTC group (M = 3.13to find answers to the three questions concernimgy t

outperformed the low self-esteem and low WTC gr@p
= 1.83) on the oral production (MD = 1.29, P < .05)
5) There was not any significant difference betwdem

relationship among the three variables of selfeaate N TC,
and oral production. Appropriate statistical praoed were
followed to obtain the required responses for apgtstion.

mean scores of the low self-esteem and high WT@mmro The analysis demonstrated that students with highCW

(M = 3.25) and high self-esteem and low WTC groMip=<
3.13) on the oral production (MD =.125, P > .05).

6) The low self-esteem and high WTC group (M =53.2
outperformed the low self-esteem and low WTC gr@p
= 1.83) on the oral production (MD = 1.41, P < .05)
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Graph 1. Oral Performance by Groups

outperformed the students with low WTC. Both WTGlan
Self-esteem played an important role in studentsil o
production. Although, according to Bachman and Ralm
(1996) and Cetinkaya (2007), self-esteem is th&t find
main factor in speaking performance. Therefore, the
researchers concluded that WTC could play a praicipe
as well. High self-esteem alone is not enough fodents
to deliver satisfactory lectures. In this reseakdses with
high self-esteem were observed to have problemis asc
pausing, hemming, panicking, and mumbling whileirggv
their lectures. However, those utilizing the higlabtity of
both WTC and Self-esteem didn't face such diffiedgtin
their performances.

As it is crystal clear, by considering group 1 thiself-
esteemed students with high WTC), we can claimhhuging
a high self-esteem in addition to high WTC coulcuguntee
the high quality of oral performances in termsloéficy and
accuracy. In sum, it must be emphasized that tfegaiction
of both variables of high self-esteem and high WH&gl
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positive effects on lecturing performance of stusglen

This study was in line with McCroskey and McCroskey [6]
(1986a, 1986b) findings that WTC is positively asated
with self-esteem and self-perceived communication
competence. In addition, this study proved thatChan
and McCroskey (1987) realized, students with highe[r7]
scores on the WTC scale were more likely to haveemo
oral production in class than those who scoreddawVTC.

This study is also consistent with the Yashima®0@)
findings that there is a direct relationship betw&éTC and
students’ attitude toward the international comnyum the
EFL context. This study is also in agreement witént@nt's
(2003) outcomes that there is a relationship betWg&C and
students’ attitude toward the target language titvdimguistic
self-confidence. This study is in line with Cetiga(2007)
results that WTC in English in the EFL context igectly
related both to attitude toward the internatioramunity
and perceived linguistic self-confidence.

According to the outcomes of this study, as Yashima
Zenuk-Nishide and Shimizu (2004) claim, studentsowh[11]
show willingness to communicate in various contact
situations are more inclined to initiate communaatin
the classroom.

As this research has proved, in accordance withi2]
Yashima’s (2002) study, students’ self-confidenoe L2
communicative competence is crucial for their wiiness
to be involved in L2 communication.

Finally, according to post-hoc Scheffe’s test resuit
can be asserted that the group which outperforrhed t
others was group one with high self-esteem and WgiC
students (M = 4.43). That means the interactiortvad
variables (self-esteem and WTC) resulted in actépta
lecturing. Therefore, the interaction or joint effef both
high WTC and high self-esteem can have a positiyeact
on students’ oral production.
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