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Abstract

Due to the need to teach basic grammar and vocabulary, traditional English language teaching (ELT) sometimes struggles with
limited Student Talk Time (STT). In order to maximize classroom time for communicative output, the Flipped Classroom Model
(FCM) is found a method to transfer direct instruction to asynchronous situations. Students' confidence and speaking fluency are
greatly increased through interactive in-class task-based learning and structured pre-class responsibility. Flipped classroom
boosts student engagement, comprehension, and academic achievement by using class time for active, collaborative learning and
shifting lectures to homework via videos. This approach promotes more exceptional student-teacher contact, individualized,
self-paced learning, and higher-order thinking. The majority of synchronous class time should be devoted to task-based activities
that require the application of previously taught material, such as information-gap issues, discussions, and peer-led simulations.
Throughout class, students work on interactive, group, and practical projects rather than only listening to lectures, which
increases interest and engagement.
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1. Introduction

The "output gap”, the difference between theoretical
knowledge and the capacity to generate spontaneous speech,
is a significant barrier in English as a Foreign Language (EFL)
circumstances. In order to solve this, the Flipped Classroom
Model (FCM) reverses the order of instruction where lectures
are delivered outside of class through multimedia (such as
screencasts and videos), while class time is set aside for
high-order cognitive tasks and active learning [1]. By sending
educational content—often online videos or read-
ings—outside of the classroom and bringing tasks that are
typically thought of as "homework"—such as projects, prob-
lem-solving, and discussions—into the classroom, the flipped

classroom pedagogical paradigm reverses standard teaching.
With the help of the instructor, it moves the emphasis from
passive listening to active, higher-order thinking [9]. Discus-
sions, group projects, and interactive, hands-on activities take
up time in flipped classrooms. In addition, teachers become
"the guide on the side" rather than "the sage on the stage."
Through real-time feedback, this method seeks to increase
student engagement, customize learning pace, and deepen
comprehension [2]. In a flipped classroom, homework and
application exercises are brought inside the classroom while
standard lectures are pushed outside (via reading or videos).
Increased teacher-student engagement, student-centered,
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active learning, and the use of technology to support indi-
vidualized learning are its defining characteristics.

Homework and content delivery can be reversed in a
flipped classroom. While class time is devoted to active
learning activities like problem-solving, discussions, and
experiments, students are first exposed to new content outside
of class (e.g., watching video lectures). One feature of flipped
classrooms is an active learning environment [3]. Instead of
just listening, class time is turned into a workshop where
students participate in group projects, role-playing, and crit-
ical thinking exercises. The student-centered approach is the
main focus of a flipped classroom. The instructor's role as the
"sage on the stage" gives way to that of a facilitator who helps
students, who are now in charge of their own education. Ad-
ditionally, it offers a variable learning rate [4]. Digital lectures
allow students to review, pause, and rewind at their own pace,
meeting their unique learning needs and improving compre-
hension.

2. Key Strategies for Maximizing Output

Effective flipping for language production requires inten-
tional planning, which goes beyond simply allocating videos.
Among these, students are expected to access new content,
such as lectures or tutorials, before coming to class. Besides,
the structured pre-class input must be taken into account [5].
Before students come, foundational competence is ensured by
using brief (3—6 minute) grammar films along with compre-
hension tests (such as LMS quizzes). Flipped classrooms are
also ensured by creating and executing communicative tasks.
Task-based activities that call for the application of previously
taught material, such as information-gap problems, discus-
sions, and peer-led simulations, should take up the majority of
synchronous class time [6]. Scaffolding autonomy is required.
Students can take charge of their own learning outside of the
classroom by using Self-Regulated Learning (SRL) tech-
niques like time management and asking for help.

Flipped classroom needs a deliberate and two-pronged ap-
proach that guarantees effective and captivating pre-class
preparation while converting in-class time into an active and
collaborative workshop [7]. With the instructor acting as a
facilitator, the main tactic is to transfer active application
(practice, analysis) inside the classroom and passive
knowledge acquisition (lectures) outside. To lessen cognitive
load and sustain interest, lecture material should be divided
into brief, targeted video parts lasting six to twelve minutes
[9]. Make use of interactive video resources. Make sure stu-
dents are actively processing the content rather than just
viewing by incorporating questions into videos using re-
sources like Edpuzzle or Khan Academy. Give students
low-stakes pre-class tests or ask them to write a brief synopsis
or blog entry about the subject [8]. Provide a variety of me-
diums (articles, films, and simulations) that accommodate
different learning preferences and make the information in-
teresting rather than merely educational.
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Higher-order thinking skills, such as case study analysis,
debates, and complicated problem-solving, should be the sole
focus of class time. To help students learn from one another,
use group projects, peer-teaching, and organized, small-group
conversations (like the Three-Step Interview). Create focused,
small-group interventions during class by using the data from
pre-class tests to quickly identify difficult students [9]. During
class time, give students timely coaching and comments on
their work so they may clear up any misunderstandings.
Clearly state what the pre-class and in-class components will
teach the students [8]. To lessen effort, cooperate with col-
leagues to produce, distribute, and repurpose excellent,
non-time-bound in-class resources.

Furthermore, to assist students in transitioning from tradi-
tional learning cultures to the flipped model, clearly convey
expectations for pre-class work. As stated in, give students
with restricted internet or technology access to alternatives to
digital content, such as paper notes or easily available library
resources [10]. To assess how well your materials are working,
keep track of which students are finishing pre-class assign-
ments. To improve the ratio of pre-class to in-class activities,
ask students for input on a regular basis. Adapt your teaching
approach in response to students' performance and compre-
hension during active, group projects in the classroom [11].
By concentrating on these techniques, teachers may make
sure that the flipped classroom transforms from merely
"watching videos at home" into a highly effective setting that
greatly enhances student learning results, adds.

3. Benefits of Flipped Classrooms

By utilizing class time for active, collaborative learning and
transferring lectures to home study via videos, flipped class-
rooms increase student engagement, understanding, and ac-
ademic accomplishment [5]. Higher-order thinking, individ-
ualized, self-paced learning, and more outstanding stu-
dent-teacher interaction are all encouraged by this method-
ology [6]. Herewith a shortlist of the benefits of flipped
classroom is indicated:

1) Active learning engagement: Instead of just listening to
lectures, students work on interactive, group, and prac-
tical projects throughout class, which boosts interest and
engagement.

2) Self-paced learning: Digital lectures allow students to
pause, rewind, and study at their own leisure, accom-
modating a variety of learning styles and enhancing
understanding of challenging content.

3) Enhanced teacher-student interaction: During in-class
activities, teachers have more one-on-one time to offer
customized help, comments, and direction.

4) Improved higher-order thinking: Critical thinking and
problem-solving abilities are fostered by the transition to
in-class application, analysis, and synthesis of material.

5) Flexibility and responsibility: By taking ownership of
their education, students learn time management and
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self-discipline skills that make it simpler for them to
keep up even if they miss a lesson.

6) Efficient use of time: Deep participation takes full ad-
vantage of class time, and the material is available at any
time.

4. Observed Results

When compared to typical lecture-based controls, flipped
classrooms are found to be beneficial in developing and ex-
hibiting noticeably higher fluency and speaking accuracy [4].
Additionally, by giving students a secure, peer-focused prac-
tice environment, the model dramatically lowers speaking
anxiety. When compared to regular lectures, observed out-
comes in flipped classrooms typically show better academic
performance, increased student involvement, and greater
delight [5].

Students frequently outperform traditional lecture groups.
Collaboration, problem-solving, and improved preparation
through pre-class videos all contribute to an increase in active
learning. Teachers can provide more regular and thorough
feedback since they have more time for one-on-one interac-
tions [7]. Particularly for students with varying requirements,
the ability to watch, pause, and review lecture videos at their
own pace facilitates comprehension. All things considered,
the paradigm is highly acclaimed for encouraging self-paced,
active, and student-centered learning.

5. Conclusion

The FCM is a revolutionary method for ELT that makes the
most of the little time allotted for in-person communication.
Instructors can function as facilitators rather than lecturers by
shifting input to asynchronous channels, which will immedi-
ately increase the quantity and caliber of linguistic output
produced by students. By utilizing class time for active, col-
laborative learning and transferring lectures to homework via
videos, flipped classrooms increase student engagement,
comprehension, and academic accomplishment. Higher-order
thinking, individualized, self-paced learning, and more out-
standing student-teacher interaction are all encouraged by this
method. Task-based activities like information-gap problems,
discussions, and peer-led simulations that call for the appli-
cation of previously taught material should take up the ma-
jority of synchronous class time. Instead of just listening to
lectures, students work on interactive, group, and practical
projects during class, which boosts interest and engagement.
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