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Abstract 

The purpose of this study was to look into the support services available to teachers in dealing with physical violent behaviors 

among children in early childhood centers in the Bolgatanga Municipality of Ghana's Upper East. For this study, a descriptive 

survey approach with a mixed methods paradigm was chosen. Structured interviews were conducted for ten (10) headteachers 

who were purposefully and conveniently selected from ten circuits, and questionnaires were administered to one hundred and 

twenty (120) early childhood education teachers who were all purposefully selected from sixty (60) early childhood education 

centres across the Bolgatanga Municipality in Ghana's Upper East Region. For quantitative data, frequency tables and 

percentages were used, while thematic analysis was used for qualitative data. The study discovered that there is little support 

available for early childhood education instructors dealing with physical violent behaviors in the Bolgatanga Municipality of 

Ghana's Upper East Region. The study also concluded that early childhood education teachers are unable to make appropriate use 

of the support services available in their centers. The Social Learning Theory, the Constructivist model, the Behaviour Model, 

and the Ecological Model all served as foundations for the study. The researcher proposed that school officials and children's 

families collaborate to reduce the prevalence and impact of physical violent behaviors in their centers. The researcher thinks that 

the study will provide major insights into how teachers might be provided with the required knowledge and abilities to cope with 

varied outbursts of physical aggressiveness in good ways. It will also contribute to the body of literature, both locally and 

globally, by raising knowledge of successful ways for regulating physical violence in our preschoolers. 
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1. Introduction 

1.1. Background to the Study 

Researchers in the field of education, policy makers and 

governments alike have articulated their concerns about 

physical aggressive behaviours. [12] agreed that aggression, 

whether physical or verbal, has a negative impact on chil-

dren's overall development, particularly their social and 

emotional development; it disrupts the teaching and learning 

process and limits children's ability to maximize their full 

potential. 

According to [12], Aggression behaviors (physical and 

verbal) are among the most persistent dysfunctions in children, 

and if left untreated, the repercussions for children, their 

families, and society in general are terrible. Although physical 

aggressive behavior is commonly regarded as typical for a 

maturing youngster, it can result in an alarming degree of 

rejection and avoidance by peers and even teachers. It can also 

provide difficulties for parents, teachers, and society as a 

whole. 

To ensure that children develop holistically, any outburst of 

violent behavior (physical or verbal) must be carefully 

watched and treated, or else it might lead to worse issues later 

in life. According to research, if teachers have problems 

recognizing and responding effectively to violent behavior 

scenarios, preventative and intervention efforts may be 

harmed [16]. It is this concerns that have heightened the re-

searcher’s interest to conduct this study to engage teachers in 

reflecting on their perspectives and strategies of dealing with 

children who put up physical aggressive behaviours in early 

childhood educational centres. 

1.2. Problem Statement 

One of the most major problems that preschool teachers 

and child care providers deal with each year is physical vio-

lence [11]. It remains a severe problem with repercussions for 

individuals, systems, and the school environment [29]. 

In a school setting, the term physical aggressive behavior 

has created a multitude of classifications, allowing educators 

to designate students who exhibit inappropriate behaviors [1]. 

Physical aggressiveness is any activity that prevents children 

from learning or developing normally, hurts the child, other 

kids, or adults nearby, and puts them at a high risk of devel-

oping social problems or failing in school in the future [6]. 

What constitutes physical violent behavior is determined by 

the circumstances in which it occurs and how teachers view it 

[21]. 

Many teachers struggle with managing physically hostile 

behaviors in the classroom [1]. Given the important role that 

instructors are expected to play in prevention and intervention 

programs, there are negative consequences associated with 

non-recognition or incorrect recognition of physical aggres-

sive behaviors, as well as a lack of intervention attempts. 

Conversations with teachers in the Upper East Region's 

Bolgatanga Municipal revealed that they were disappointed 

by the lack of available resources and knowledge in this area 

and would like to be better equipped to support students with 

physically violent behaviors. The researcher opted to conduct 

this study in order to hear from instructors on the support 

service and the efficiency of their intervention tactics in 

managing physical aggressive behavior in children at early 

development centers in the Bolgatanga Municipality. 

The study looked into the support services offered to 

teachers for dealing with physical aggression, as well as the 

efficiency of teachers' intervention tactics for managing 

physical aggressive behaviors in the Bolgatanga Municipality 

in Ghana's Upper East Region. 

1.3. Objectives of the Study 

The study sought to: 

1) Identify the support service available to teachers for 

managing physical aggressive behaviours of children at 

early childhood centres in the Bolgatanga Municipality. 

2) Ascertain the effectiveness of teachers’ intervention 

strategies in dealing with physical aggressive behaviours 

in children at early childhood centres in the Bolgatanga 

Municipality. 

1.4. Research Questions 

The study sought to obtain answers to the following re-

search questions: 

1) What support services are available to teachers for 

managing children with physical aggressive behaviours 

at early childhood centres in the Bolgatanga Municipal-

ity? 

2) How effective are teacher intervention strategies in 

dealing with physical aggressive behaviours at early 

childhood centres in the Bolgatanga Municipality? 

2. Methodology 

2.1. Research Design 

The descriptive survey method was employed for this in-

vestigation. Descriptive survey design is used to gather rele-

vant and exact information about the current state of phe-

nomena and, whenever possible, to derive valid general in-

ferences from the facts gathered [2, 8, 13]. A descriptive 

survey was chosen by the researcher because it allows them to 

ask the same set of questions to a large number of respondents, 

sometimes in the form of printed questionnaires [2]. 
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2.2. Population and Sampling Techniques 

The study's population included all early childhood educa-

tion instructors working in early childhood centers in the 

Bolgatanga Municipality of Ghana's Upper East Region. The 

overall projected number of responders was four hundred and 

fifty (450) from ninety (90) early childhood centers. The 

accessible population, on the other hand, consisted of one 

hundred and twenty (120) respondents recruited from sixty 

(60) centers based on their qualifications and experiences as 

determined by the Municipal Directorate. 

All one hundred and twenty (120) teacher respondents were 

chosen from a total population of four hundred and fifty (450) 

instructors because they were all professional teachers who 

had taught for at least one academic year. Purposive sample 

was chosen because a limited number of people were likely to 

have witnessed the occurrence or face physical hostile be-

haviors in some form [14]. All respondents were regarded 

successful practitioners by their headteachers/headmistresses 

and through the attestation process at their centers, and all 

respondents were classroom teachers. 

2.3. Instrumentation 

Semi-structured interviews with sixty (60) headteachers 

and structured questionnaires with one hundred and twenty 

(120) randomly selected teacher respondents were used to 

collect data. The goal of conducting an interview is to delve 

into the comments of respondents in order to acquire more and 

deeper information. This is due to the fact that, unlike ques-

tionnaires, people are more likely to freely answer inquiries 

on a subject. 

3. Literature Review 

3.1. Theoretical Framework 

3.1.1. Constructivist Model/Pedagogies 

Piaget's [19] cognitive-developmental theory, children go 

through four stages of cognitive development: sensorimotor, 

preoperational, concrete, and formal. Vygotsky is a 

well-known developmental theorist whose influence can be 

observed in early childhood education. Vygotsky is most 

known for his sociocultural theory, which places learning 

within a social and cultural framework [30]. Vygotsky argued 

that interactions between children and their environment, as 

well as individuals around them, lead to the development of 

new worldviews, and that this learning is mediated by tools 

and signs. He also considered that this process was influenced 

by hereditary factors [34]. 

According to Vygotsky's sociocultural theory, children's 

development is advanced when their learning is supported by 

adult or peer guidance, provided they are in the zone of 

proximal development. Though the teacher has no direct 

authority over the child, he or she has complete control on the 

child's indirect, mediated effects through the social environ-

ment [31]. Education occurs when youngsters actively engage 

and interact with a more skilled peer or adult, according to 

Vygotsky [31]. Teaching from this theoretical perspective 

tries to propel development forward, assessing a child's pro-

gress based on future potential rather than previous achieve-

ment when supported within the zone of proximal develop-

ment [31]. 

3.1.2. Behaviourist Model/pedagogies 

Watson [33] created behaviorism, which is based on the 

premise that behaviors can be measured and modified. Skin-

ner [25], a leading scholar in the field of behaviorism, believes 

that 'training' can affect behavior. Skinner proposed the notion 

of Operant Conditioning, which is the modification of ante-

cedents and consequences to modify behavior. He hypothe-

sized that good behavior may be amplified if it was followed 

by positively reinforcing consequences, or by negative rein-

forcers that removed unpleasant stimuli from the environment 

[24, 27, 35]. 

3.1.3. Ecological Model/Pedagogies 

An ecological viewpoint views the child in the context of a 

complex social system and considers how connections be-

tween social systems influence behavior. The ecological 

model proposed by [3] considers several layers of environ-

ment, such as the local family environment, school, neigh-

borhood, community, larger cultural norms, and the inter-

connections between these systems, as important effects on 

child development. Physical aggression in childhood cannot 

be fully understood without addressing the effects of a child's 

ecosystem: both direct and indirect environmental elements 

have the power to either assist or inhibit development. Inter-

ventions for physical aggressive behavior address several 

facets of a child's surroundings within an ecological setting. 

Tam [26] recently developed a Situational Analysis 

framework for building evidence-based and effective inter-

ventions based on ecological theory and sociocultural under-

standings. This model is based on social interactionism, em-

ploys evidence-based therapies, and builds interventions on 

present strengths in the child's surroundings. This is an ex-

ample of using a variety of conceptual models to effectively 

enhance outcomes for children who exhibit physical aggres-

siveness. 

These three separate theoretical approaches on the expla-

nation of physical aggressiveness in early infancy appear to 

have significant overlap. To comprehend physical aggressive 

behaviors in young infants, as indicated by Tam [26] Situa-

tional Analysis Model, it is frequently required to draw on a 

number of theoretical models. In practice, an integrated model 

is required to address the complexities of physical aggressive 

behavior. 
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3.2. Conceptual Framework 

 
Source: researcher’s own constructed, 2017. 

Figure 1. Early Childhood Education Teachers’ Perceptions and Strategies Influencing Physical Aggressive Behaviours Among Children. 

The conceptual framework of this study is to aid the un-

derstanding of the various components of the study. Figure 1 

depicts the conceptual framework of how the various com-

ponents are put together to achieve success in dealing with 

physical aggressive behaviours among selected early child-

hood education centres in the Bolgatanga Municipality of the 

Upper East Region, Ghana. 

3.2.1. Strategies in Dealing with Physical Aggressive 

Behaviours 

Strategies employed by teachers in managing physical ag-

gressive bebhaviours among early childhood children are as 

follows; Respect, Communication, Connectedness, Praise, 

Empathy, Caring for Children, Motivation, Diversity in 

Learning Preferences, Time Out, Classroom/Management and 

Rules, and Individualized Behaviour Plan 

3.2.2. School Support in Dealing with Physical 

Aggressive Behaviours 

1.  Quality of School: [10], schools that regulate behavior 

effectively have deeply ingrained attitudes concerning 

the safety and well-being of all members of the school 

community. These ideals pervade the school environ-

ment and are explicitly stated in the school mission. He 

also thought that a school that fosters excellent behavior 

will eventually pave the path for a positive school at-

mosphere--providing a respected and tranquil learning 

environment. Wang & Fawzi [32] identifies "poor 

quality schools" as a factor that contributes to poor 

child outcomes by failing to provide settings for chil-

dren to reach their full potential. There is a clear cor-

relation between school quality and behavior not only 

in Ghana, but also in other nations. Meaningful 

tasks/learning, relevant curriculum, collegiality, and 

targeted group management skills are some features of 

outstanding schools and ways to improve school and 

classroom relationships proposed by Tiina Kivirand et 

al., [28]. 

2.  Positive Staff Relationships: [7], solid staff relation-

ships, strong collegiality, and an open learning atmos-

phere are all significant characteristics of 

high-performing schools. He considered the school 

climate to be a holistic idea. Promoting a positive 

classroom culture inside a school that promotes com-

mon values is easier and more sustainable. As a result, 

schools must integrate behavior management to school 

policies. When classroom connections fail, teachers 

require adequate and appropriate assistance in order for 

teaching and learning to take place [23]. 
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3.  Classroom confrontations teach children regardless of 

how they are resolved. Nobody benefits from poorly 

resolved behaviour difficulties: the teacher’s sense of 

self efficacy is damaged [22]; the physical aggressive 

child has his behaviour affirmed [5]; and children ob-

serving the encounter feel unsafe [4]. 

4.  Small Class Sizes: [17], small class size is one aspect 

that boosted kid involvement and fostered excellent 

behavior in the classroom. According to the American 

Educational Research Association, which Yelkpieri et 

al. [36] cites, teachers in small classes give more atten-

tion to each kid. Children in these classes are constantly 

pressured to participate in learning activities and grow 

into better, more involved students. Learning attention 

increases while disruptive and off-task behavior de-

creases. According to the PPTA Class Size Taskforce 

[18], lower class size is anticipated to minimize teacher 

stress as behavior management issues are addressed, 

relationships with students improve, and academic 

achievements improve. 

5.  Teacher Professional Development: [9], the most cru-

cial factor in making a shift or adapting to something 

new or challenging is a positive school learning culture. 

To do this, good leadership support is required, as it 

contributes to the creation of a learning environment. 

Schools must have a behavior plan that is viewed and 

reviewed on a regular basis. As a result, it merely goes 

to show how important it is for schools to ensure that 

every member of their staff, new or old, is aware of the 

school's standards in this area. Professional develop-

ment is a great technique to empower instructors and 

inform them about the policy/mission statement for 

behavior management and learning. Furthermore, 

well-planned, successful professional development has 

the ability to strengthen teacher capacity to control 

physically hostile behavior [15]. Based on the discus-

sions thus far, it is clear that the school plays an im-

portant role in managing behavior and promoting a 

learning environment in the life of a student. Schools, as 

stated by Pingge Roni [20], must nurture variety and 

assist children in reaching their full potential. They also 

claimed that it is the responsibility of the school to 

provide resources to her teachers and to skill them 

through professional development in order for them to 

better deal with physical violent behaviors in the 

classroom and to guarantee that learning opportunities 

are provided to the students. 

4. Discussions 

4.1. Research Question 1: Support Service 

Available for Teachers in Managing 

Physical Aggressive Behaviours 

Research question one (1) was to investigate the support 

service available for teachers in managing physical aggressive 

behaviours among children. One (1) to five (5) statements 

were put before respondents to either disagree or agree with 

the statement. 

The data in Table 1 reveal responses to statement 1: centre 

has a policy for managing physical aggressive behaviours; 

110 (91.7%) of teacher respondents disagreed while 10 (8.3%) 

of them agreed to the statement. The second statement: centre 

policy for managing physical aggressive behaviours is effec-

tive was disagreed by 118 (98.3%) of teacher respondents and 

only 2 (1.7%) of them agreed to the second statement. The 

third statement that respondents gave their responses to was: 

teachers receive support from school authorities in managing 

physical aggressive behaviours in their centres and 72 (60%) 

of teacher respondents disagreed and 48 (40%) of them agreed. 

Statement 4: teachers receive support from parents whose 

children put up physical aggressive behaviours in managing 

such children in their centres. The data show that, 106 (88.3%) 

of the teacher respondents disagreed while 14 (11.7%) of 

them agreed to the statement. The final statement in seeking 

teacher respondents’ views regarding the support available for 

teachers in managing physical aggressive behaviours among 

children: formal training with/within the school for teachers in 

dealing with physical aggressive behaviours is available for 

teachers indicates that, 120 (100%) of teacher respondents 

disagreed and no respondent agreed to the statement. 

Table 1. Support Service Available for Teachers in Managing Physical Aggressive Behaviours. 

S/N Statement 

Scale 

Disagree Agree 

 Centre has a policy for managing physical aggressive behaviours 110 (91.7%) 10 (8.3%) 

 Centre policy for managing physical aggressive behaviours is effective 118 (98.3%) 2 (1.7%) 

 
Teachers receive support from school authorities in managing physical aggressive behaviours 

in their centres 
72 (60%) 48 (40%) 

 Teachers receive support from parents whose children put up physical aggressive behaviours 106 (88.3%) 14 (11.7%) 
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S/N Statement 

Scale 

Disagree Agree 

in managing such children in their centres 

 
Formal training with/within the school for teachers in dealing with physical aggressive be-

haviours is available for teachers 
120 (100%) 0 (0%) 

Source: Filed Data, 2018 

All ten (10) interviewees from the ten (10) circuits de-

scribed management of physical aggressive behaviours as an 

on-going concern in their classrooms and throughout their 

centres. They recognized that the support from the manage-

ment of their centres and from other teachers in their centres 

was of great importance in the process of managing physical 

aggressive behaviours. This does not mean however that the 

consequences are inequitable. Interviewees also looked up to 

the centres authorities who are responsible for the smooth 

running of the centres to step in for equitable procedures to be 

followed for all interventions regarding physical aggressive 

behaviours that may occur in their centres. The centres that 

the researcher carried out this study have a lot of commonal-

ities in the execution and implementation of their physical 

aggressive behaviour management plan. Interviewees agreed 

that, they resort to (the centre) “stand down” procedures 

which are at the discretion of the headteacher when all other 

means are exhausted. 

Interviewees also spoke at length about the need for une-

quivocal consequences and what these were when responding 

to children who display physical aggressive behaviours, both 

in the classroom and in the playground, and against other 

persons or property. 

4.2. Research Question 2: Effectiveness of 

Teachers Strategies in Dealing with 

Physical Aggressive Behaviours 

The main purpose of research question four (4) was to in-

vestigate the effectiveness of teachers’ strategies in dealing 

with physical aggressive behaviours among children in early 

childhood educational centres were respondents teach. In line 

with this, a number of statements, thus one to five (1-5) were 

put before the respondents as shown in Table 2. Similarly, 

structured interview guide was used to collect data so as to 

address the same research question. Themes, direct quotes and 

explanations were used to analyse the qualitative data. Table 2 

gives a summary of effectiveness of teachers’ strategies in 

dealing with physical aggressive behaviours among children; 

Table 2. Effectiveness of Teachers Strategies in Dealing with Managing Physical Aggressive Behaviours. 

S/N Statement 

Scale 

Disagree Agree 

 Time out is an effective strategy in managing physical aggressive behaviours 2 (1.7%) 118 (98.3%) 

 
Verbal reprimand /motivations/gifts given to children is an effective management strategy of 

physical aggressive behaviours 
3 (2.5%) 117 (97.5%) 

 
Receiving formal training by teachers is an effective management strategy in dealing with 

physical aggressive behaviours 
3 (2.5%) 117 (97.5%) 

 
Building positive working relationships with children is an effective strategy in managing 

physical aggressive behaviours 
0 (0%) 120 (100%) 

 
Setting rules and regulations for children to follow is an effective management strategy for 

teachers in dealing with physical aggressive behaviours 
4 (3.3%) 116 (96.7%) 

Source: Filed Data, 2018 

The data show that only 3 (2%) teacher respondents disa-

greed while 150 (98%) of them did agreed to the statement; 

time out is an effective strategy in managing physical ag-

gressive behaviours. In statement 2: verbal repri-
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mand/motivations/gifts given to children are an effective 

management strategy of physical aggressive behaviours, only 

4 (3%) of teacher respondents disagreed while 149 (97%) of 

teacher respondents agreed to the statement. In responding to 

the third statement: receiving formal training by teachers is an 

effective management strategy in dealing with physical ag-

gressive behaviours, 18 (11.8%) of teacher respondents disa-

greed and 135 (88.2%) of them agreed to the statement. All 

one hundred and fifty-three (153) teacher respondents agreed 

to the fourth statement: building positive working relation-

ships with children is an effective strategy in managing 

physical aggressive behaviours. In responding to statement 5: 

setting rules and regulations for children to follow is an ef-

fective management strategy for teachers in dealing with 

physical aggressive behaviours, 4 (3%) teacher respondents 

disagreed to the statement while 149 (97%) agreed to the 

statement. 

With regards to the interview session, when questioned 

about effectiveness of teachers’ strategies that are employ in 

managing physical aggressive behaviours. 

5. Key Findings of the Study 

5.1. Conclusion 

The researcher concluded that, formulation of policies and 

procedures by the Bolgatanga Municipality in the Upper East 

Region, Ghana by engaging all stakeholders in the education 

early childhood children in the municipality, such as; 

1) Knowledge of children development 

2) Knowledge of the that causes or triggers of physical 

aggressive behaviours among children 

3) Training of early childhood education teachers 

5.2. Recommendations 

From this study, it is clear that there is no evidence of pol-

icies in place to address physical aggressive behaviours in 

early childhood centres. It is recommended that various 

stakeholders spearhead by Ghana Education Service meet to 

put in place a discipline or behaviour management plan which 

will outline various strategies/interventions or chain of events 

in dealing with physical aggressive behaviours as they may 

occur. 

It is recommended that headteachers/ mistresses encourage 

peer tutoring by assigning teachers to work with each other. 

The sustained management of physical aggressive behaviours 

at early childhood education centres would not be possible if 

headteachers/ mistresses do not support teachers. Teachers 

cannot work in isolation; therefore, it is imperative that 

headteachers take up their responsibilities as effective leaders 

by ensuring that teachers get all the support needed in dealing 

with physical aggressive behaviours in their centres. 

On-going training and professional development should be 

sought by headteachers/mistresses to gain newer insights, to 

share strategies/interventions as to trends in physical aggres-

sive behaviours management so that this information can be 

disseminated to teachers thus empowering them to be more 

effective in managing the outburst it among children in their 

centres. 

From the perceptions shared by teachers in the study it 

seemed that training and professional development is not paid 

particular attention. In realizing this possibility, it is recom-

mended that headteachers/mistresses organize on-going train-

ing and professional development in child psychology and 

alternative behaviour management techniques and classroom 

management skills be operationalized and identified on the 

centres’ calendar of events. This can be conducted at the level 

of the centre. Headteachers should encourage greater parental 

involvement in their centres by including parents in the for-

mulation of policies and a behaviour management plan to deal 

with the issue of physical aggressive behaviours. In addition, 

parental involvement should be enhanced at centres through 

regular parenting meetings/seminars to alert parents on the 

issues of child development and management of physical ag-

gressive behaviours so that the home and school collaboration 

can be strengthened. 

The successful implementation and further institutionali-

zation of these recommendations demand that teachers, 

headteachers/mistresses, parents and the Municipal Education 

Directorate work harmoniously in developing policies in 

dealing with physical aggressive behaviours and to ensure that 

all centres are carefully monitored, thus ensuring that children 

achieve their maximum potential. 
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