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Abstract

This study investigates English pronunciation variations resulting from linguistic diversity among students at St. Augustine
University of Tanzania. The purpose was to analyze how the first language (L1) and phonological constraints influence English
pronunciation among Tanzanian speakers. Employing a qualitative research design, the study used non-participant observation
and semi-structured interviews with linguists as key informants to document phonological features such as vowel shifts,
consonant substitutions, syllable restructuring, and intonation patterns. Data were thematically analyzed and interpreted through
the lenses of phonological theory and sociolinguistics. The findings reveal systematic pronunciation variations influenced by L1
interference, orthographic transparency, hypercorrection, and articulation simplification. Specifically, most participants replaced
unfamiliar English vowels and diphthongs with native approximations, inserted vowels to break consonant clusters, or
substituted unfamiliar consonants based on native phonetic inventories. For instance, the diphthong /ov/ was commonly replaced
with /o/, and the voiceless dental fricative /0/ was frequently replaced with [s], [t], or [z]. Additionally, speakers exhibited
syllable restructuring, voicing or devoicing of consonants, and occasional lisping, all reflecting the phonotactic limitations of
their L1s. These variations were not random but traceable to linguistic regions such as Haya, Nyambo, Hehe, and Kuria,
highlighting the influence of local language systems on English phonology. The study concludes that English pronunciation in
multilingual contexts like Tanzania cannot be viewed as erroneous but as adaptive linguistic behavior shaped by complex
socio-phonological dynamics. Understanding these variations is essential for developing effective pedagogical strategies that
respect linguistic diversity while supporting accurate pronunciation in second language acquisition.
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1. Introduction

English pronunciation varies significantly across regions cal features influenced by speakers’ first languages (L1),
and among speakers due to their diverse linguistic back-  socio-cultural environments, and varying levels of exposure
grounds. These variations are primarily rooted in phonologi-  to English Liu and Yan [17]. In multilingual nations like
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Tanzania, where over 150 indigenous languages coexist
Languages of Tanzania Project [16], English used as both a
second and official language reflects marked pronunciation
differences. As Milroy and Milroy [23] observe, such varia-
tions are a salient feature of spoken language in linguistically
diverse societies. Understanding how these differences man-
ifest provides insight into the complex interplay between
linguistic identity and second or foreign language learning.
This study, conducted at St. Augustine University of Tan-
zania, explores the pronunciation variations of English among
speakers from various linguistic backgrounds. As Abedin [1]
explains, L1 transfer often influences L2 pronunciation, par-
ticularly among adult learners whose phonetic systems have
already been established. The research focuses on identifying
key pronunciation features such as vowel shifts, consonant
substitutions, stress patterns, and intonation shaped by the
linguistic diversity of Tanzanian English speakers. These
insights contribute to broader discussions in sociolinguistics,
second language acquisition, and educational linguistics.

2. Literature Review

Phonological variation, especially in the pronunciation of
English by speakers from diverse linguistic backgrounds, is a
well-documented phenomenon in sociolinguistics and second
language acquisition. The influence of first languages (L1) on
second language (L2) pronunciation is particularly salient in
multilingual societies such as Tanzania, where more than 150
indigenous languages coexist Languages of Tanzania Project
[16]. In Tanzania, English pronunciation is shaped by a range
of phonological features. These features can be manifested in
vowel quality variation, consonant articulation, intonation,
stress, and rhythm. As Chambers and Trudgill [5] argue, these
pronunciation differences are not random but rather emerge
from systematic phonological rules rooted in region, ethnicity,
and language contact. They assert that the phonological
structure of a speaker’s L1 determines how they articulate L2
phonemes, especially when the phoneme inventories between
the two languages do not align.

Labov [13] builds on this understanding by highlighting
how pronunciation variation is not merely a result of linguistic
interference but also a manifestation of group identity. He
accentuates that vowel shifts, consonant substitutions, and
rhythmical deviations serve as both socio-linguistic markers
and drivers of language change. This dual function is partic-
ularly pronounced in linguistically diverse settings, where
speakers' affiliations to ethnic linguistic groups are reflected
in their speech Labov [14]. Milroy and Milroy [23] support
this view, arguing that the social networks of speakers con-
tribute to the persistence of phonological traits even when
individuals are exposed to standard language forms.

Alam [2] in a study conducted in Bangladesh, categorizes
phonological variation into national, regional, and
sub-regional levels. He shows how different phonological
features arise from the linguistic landscape. In his study, he
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revealed that speakers from different regions, although part of
the same national speech community, pronounce standard
Bangla differently based on their local dialectal background.
This classification has implications for similar multilingual
settings such as Tanzania, where linguistic regions such as
Sukuma, Haya, or Chaga may yield differing English pho-
nological patterns. Hassan [8] supports Alam’s findings by
emphasizing the layered nature of phonological variation. He
notes that even within a single ethnic group, sub-dialectal
features influence pronunciation in systematic ways. These
studies clearly shows that in linguistic diversity society, it is diffi-
cult to align in the so-called uniform underlying phonological
pronunciation. While it seems next to impossible to reach uniform
underlying phonological pronunciation in linguistic diversity so-
ciety, it is also important to embrace the unique linguistic phono-
logical pronunciation features that may arise among diverse lin-
guistic speakers as a result of linguistic diversity.

Rahman [28] cautions against viewing phonological variation
as mere error or interference. Instead, he argues that these varia-
tions result from complex socio-linguistic dynamics that reflect
deeper linguistic processes. He calls for systematic analysis of
phonological variation to uncover the structural underpinnings of
language contact and acquisition. In doing so, Rahman [29]
highlights how factors such as age, exposure, socio-economic
background, and educational opportunity can all influence the
manifestation of phonological traits in L2 speakers.

Alam [2] contributes to this discussion by advocating for a
holistic view of phonological variation. He situates pronuncia-
tion within broader sociolinguistic inquiries, showing how it
plays a role in shaping regional and national identities. Ac-
cording to Ahmed, pronunciation is both a cognitive-linguistic
outcome and a socially negotiated practice. This dual perspec-
tive enriches our understanding of English pronunciation in
Tanzania, where linguistic identity is deeply tied to ethnic and
regional origins. Abedin [1] reinforces this view by pointing
out that words common across dialects may be pronounced
differently, reflecting subtle yet significant phonological dis-
tinctions. Such differences, while often overlooked in standard
language models, are critical in understanding how pronuncia-
tion varies across speech communities.

Several studies also focus on heritage and bilingual speak-
ers. McCarthy et al. [21, 22] for instance, found that se-
cond-generation Sylheti speakers in London maintained na-
tive-like vowel pronunciation in Sylheti but showed variation
in consonant articulation, particularly in stops. Mayr and
Siddika [19] further noted that while some English phono-
logical properties were transferred into Sylheti speech, se-
cond-generation speakers produced English stops accurately,
reflecting a complex interplay between L1 and L2 phono-
logical systems (Mayr et al., [20]) . These findings are in-
sightful when considered in the Tanzanian context, where
bilingual and multilingual speakers may similarly transfer
phonetic features between languages, resulting in hybridized
phonological forms.

On the other hand, studies by Hasan [8] and Kupisch et al.
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[12] show that early exposure to the majority language can
result in native-like pronunciation patterns. This emphasizes
the role of language acquisition and language learning timing
and setting in determining phonological outcomes. This study
supports the idea that children who are exposed in learning
English from early childhood in supportive learning envi-
ronment may develop more standardized pronunciation than
their peers who encounter English only in later academic
stages. Yet, as the literature suggests, early exposure alone
does not guarantee native-like pronunciation; the influence of
L1 phonological systems remains pervasive.

In East Africa, Buregeya [4] provides a detailed account of
Kenyan English, highlighting how sub-national linguistic
features affect English pronunciation. He identifies, for ex-
ample, the insertion of nasal sounds at word-initial positions
by Kikamba and Kimeru speakers. His analysis presents
seven distinct phonological features attributable to L1 influ-
ence, such as changes in vowel length, stress shifts, and
consonant cluster simplification. These findings resonate
strongly with the Tanzanian situation, where speakers from
languages such as Haya may exhibit unique phonological
modifications when speaking English. Eckert [6] echoes this
by noting that pronunciation is not just a phonetic activity but
also a social act, signaling community affiliation and identity.

Shamim [33] explores how linguistic exposure, particularly
through formal education and media, impacts pronunciation
accuracy among L2 learners. Her findings align with those of
Faria et al. [7], who observe that phonological variation in-
cludes not just segmental differences in vowels and conso-
nants but also suprasegmental features such as stress, rhythm,
and intonation. These suprasegmental elements are essential
in differentiating regional Englishes from standardized varie-
ties. Buregeya [4] similarly documents tonal and intonational
deviations in Kenyan English, illustrating how speakers
re-map L2 prosodic features according to their L1 systems.
Barua [3] highlights how tonal and stress patterns in L1 in-
fluence English pronunciation. In tone-sensitive languages,
where pitch and syllable timing carry semantic weight, Eng-
lish stress patterns may be replaced or distorted, resulting in
phonological variation. McCarthy and de Leeuw [21] further
show that intonation patterns from L1 can reshape both the
perception and production of L2 English, with significant
implications for communication.

Sultana [34] and Alam [2] stress that phonological analysis
should be integrated into broader sociolinguistic frameworks
to fully understand its implications. They argue that English
pronunciation reflects both inherited phonological systems
and the socio-cultural contexts in which speakers operate.
Kendall et al. [11] underline that pronunciation is symbolic,
acting as a marker of belonging and group affiliation. For
Tanzanian learners, this implies that pronunciation is not
merely a pedagogical concern but also a site of identity ne-
gotiation, shaped by factors such as region, ethnicity, and
educational background. Variation in English pronunciation
thus reflects broader inequalities in language access, re-
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sources, and social power.

The reviewed literature provides a comprehensive under-
standing of how phonological variation in English arises from
linguistic diversity. Studies from Bangladesh, the UK, and
East Africa reveal the systematic influence of L1 phonologi-
cal systems on L2 pronunciation. This variation is shaped by
socio-linguistic factors, educational exposure, and community
identity. However, while the literature richly documents these
dynamics in other contexts, there remains a need for localized
research focusing specifically on Tanzanian English speakers.
This study aims to address that gap by exploring how pho-
nological variation among Tanzanian learners reflects their
linguistic backgrounds and contributes to the broader dis-
course on English pronunciation in multilingual settings.

3. Methodology

This study employed a qualitative research approach to
explore English pronunciation variations among speakers in
Tanzania. Specifically, it adopted a descriptive research de-
sign, which is well-suited for examining linguistic phenomena
as they naturally occur in context. The focus was to document
and analyze phonological variations in English pronunciation
as influenced by speakers’ diverse linguistic backgrounds.
Data collection was conducted through two primary methods:
non-participant observation and semi-structured interviews.
Observations were carried out in academic and formal settings,
including classroom presentations and official meetings,
where English was used as the primary medium of commu-
nication. This approach enabled the researchers to capture
naturally occurring pronunciation patterns and identify salient
phonological features such as vowel shifts, consonant sub-
stitutions, stress placement, and intonation contours.

In addition, semi-structured interviews were conducted
with a purposively selected group of ten key informants.
These participants were linguists and language educators with
expertise in phonology and second language acquisition.
Purposive sampling was used to ensure that the informants
had relevant knowledge and experience necessary for
providing in-depth insights into the causes of pronunciation
variations. The interviews focused on eliciting expert per-
spectives on the influence of first language (L1) transfer,
educational background, and socio-linguistic factors contrib-
uting to variation in English pronunciation. The combination
of observational and interview data allowed for a compre-
hensive understanding of both the manifestations and under-
lying causes of pronunciation differences among Tanzanian
English speakers. All data collected were transcribed, the-
matically analyzed, and interpreted in light of existing pho-
nological and sociolinguistic theories.

4. Findings and Discussions

Before discussing phonological variations, it is important to
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provide an overview of vowel and consonant systems in the
relevant languages. While English exhibits a rich inventory of
both vowels and consonants, several studies including those
by Schadeberg [30, 31], and Maddieson [18] reveal that most
Bantu languages typically possess a seven-vowel system. In
contrast to English, which has approximately 20 vowel
sounds and a wide range of consonants, Bantu languages

generally exhibit between five and seven vowels (Nurse, [26]).

A study conducted by Mpobela [24] further indicates that
some Bantu languages have undergone phonological changes,
shifting from a seven-vowel to a five-vowel system. Table 1
presents English vowels and consonants.

British English Vowels and Consonants

Table 1. English Vowels.

Symbol Example
fi:/ Seat
n Sit
lel Bed
[eef Cat
/n/ Cup
la:/ Arm
v/ Hot
/a:/ Law
o/ Put
fu:/ Boot
/3:/ Bird
o/ About
ler/ Face
/a1/ Price
/o1/ Boy
fav/ Mouth
/au/ Goat
18/ Near
/ea/ Square
fva/ Tour
Table 2. English Consonants.
Symbol Example
Ip/ Pen
b/ Bad
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Symbol Example
i) Ten
1d/ Dog
K/ Cat
g/ Go

Ifl Fan
I Van
10/ Think
Its] This
Is/ Sun
12/ Zoo
/I Ship
3/ Measure
7 Chair
/d&3/ Jam
/m/ Man
In/ No
/n/ Sing
n Love
Ir/ Red
ljl Yes
Iwif Wet

The disparity in the number of vowels between English and
African languages spoken in Tanzania raises the need to find
out what the speakers of English with diverse linguistic
backgrounds do to accommodate the disparity. The linguistic
diversity in Tanzania raises questions which are worth a re-
search. Is there what we can call Tanzanian English? Are there
general features we may expect from Tanzanian speakers
despite their differences in Linguistic backgrounds?

4.1. English Pronunciation Variations as a
Result of Speakers’ Linguistic Diversity

This study examines the variations in English pronuncia-
tion among speakers with diverse linguistic backgrounds. The
aim was to understand how speakers’ first languages influence
their pronunciation of English words. British English served
as the standard reference for this analysis, as it is the official
model of English used in Tanzanian education and at Saint
Augustine University of Tanzania.

The findings reveal significant pronunciation variations,
many of which can be attributed to phonological interference
from the speakers’ native languages. These phonological
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variations deviate from acceptable standard British English.
However, this does not suggest that the speakers are wrong,
we are trying to present that fact that despite their differences
in linguistic backgrounds, Tanzanians can still speak English
their own way and understand each other. Their difference in
the way they pronounce words shall be taken positively to-
wards having Tanzanian English.

Variations in Vowels

It was found that speakers from diverse linguistic back-
grounds pronounce English vowels differently. English pro-
nunciation among these speakers is largely influenced by the
phonological properties of Bantu languages in general, as well
as by features of specific individual languages. Some of these
influences could be traced to particular languages, while
others could not, due to the multilingual nature of the speakers,
which made it difficult to determine each individual’s exact
linguistic background. Vowel alterations were common
among most speakers. The disparity between English or-
thography and pronunciation also contributed to these varia-
tions.

Notably, most Tanzanian languages have between five and
seven vowel sounds, whereas English has about twenty
(Mpobela, [24]. Consequently, many English vowels were
substituted or altered to resemble the closest corresponding
sounds in the speakers’ native languages. For instance, the
English diphthong /ouv/ was frequently pronounced as /o/ by
many speakers. This was not identified as a feature of any
single language, but rather as an influence from Kiswahili—a
language spoken fluently by all participants. Some of the
observed vowel variations are illustrated in the following
examples.

Going /'gavm/ ['gomgi], [gowmgi], [goymgi]
Motivation / mouti'verfon/  [moti'verfeni]

About /2" baut/ [aboti], [abauti], [ebaut]

Only /"ounli/ [onili]

Most of the speakers in the field area replaced the diphthong
/ou/ with the monophthong /o/. This finding reflects the fact that
Kiswahili and most Bantu languages do not contain the diph-
thong /ov/, leading speakers to experience difficulty in pro-
nouncing it accurately. As a result, speakers tended to pronounce
English words as they are spelled, following spelling-based
pronunciation. For example, the vowel letter o in the words pre-
sented above was pronounced as /o/ by most of the observed
speakers. Some speakers, however, replaced /ov/ with /av/, as in
about, which was pronounced as [abauti] or [abaut].

Speakers of certain specific Bantu languages exhibited
distinctive pronunciation traits, which, according to the liter-
ature, are related to the absence of certain sounds in their
native phonological systems. For instance, in Runyambo, the
diphthong /a1/ does not exist. Consequently, Runyambo
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speakers tended to substitute it with the available diphthong
/er/ in contexts where /a1/ was required. This substitution
occurred unconsciously and inconsistently—speakers did not
exhibit it in all words but alternated between the two forms
occasionally. Examples of such substitutions include the fol-
lowing:

Write /rait/ [rert], [lert],
Time /tarm/ [teim]

Five /farv/ [feivu]
Primary /' praimari/ ["primari],

['preimari]

Minimize your time /'mimmmaiz jo: tarm/  [minimeizi jua teim]

Assignment /a'sammeant/ [a'seiniment]

Highlight /"hailart/ [a1lertr], [exlert]

The examples above reflect pronunciation variations that are
believed to result from the linguistic diversity present in Tanza-
nia. The variation is so distinct that listeners can often infer the
linguistic background of the speaker based on pronunciation
patterns. Other instances of such alterations include cycle /' saikl/,
which was pronounced as [seiko]. This was observed when one
speaker pronounced communication cycle /ko mju:ni'kerfon
'satkl/ as [komunikeishen seiko]. Similarly, psychology
/sar'kolod31/ was pronounced as [setkolodsi]. Another common
observation involved the back vowel /o:/. For instance, a
Runyambo speaker pronounced your /jo:/ as [jua]. This pronun-
ciation pattern was not limited to Runyambo speakers but was
also evident among speakers from other linguistic backgrounds.
All these examples demonstrate that English pronunciation
among Tanzanian speakers varies systematically according to
the phonological features of their first languages. Such variations
highlight the deep influence of indigenous language structures on
second language pronunciation.

In other instances, cases of diphthong loss were observed.
Some speakers—whose specific linguistic backgrounds could
not be identified were unable to pronounce the diphthong /e1/
in words such as favour, education, maker, stages, com-
municate, and information. Instead, they replaced /e1/ with the
monophthong [e]. Similar to the case of /ov/, this alteration
could not be attributed to any particular language. This may
be because the study was conducted in an area where most
people primarily speak Kiswahili, and participants were not
identified or introduced by their ethnic or linguistic groups.

Education / edju'kerf(o)n/ [/, edv'kerfen]/[ edv'kefen]
Favour /' ferva(r)/ ['fevo], ['feva]

Policy makes /'polasi ‘'merka(r)/ ['polisi ‘meka]

Stages /' sterdziz/ ['stedzis]
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Communication  /ka'mju:nikert/ ['komuniketi]

Information / 1nfa 'merfon/ [ info 'mefeni]

These examples illustrate another form of vowel variation
among Tanzanian speakers. While some speakers tend to omit
diphthongs entirely, others insert diphthongs in places where
they are not required. For instance, many students were found
to replace the simple vowel /1/ with diphthongs such as [a1] or
[e1], depending on their linguistic background.

Ditermine /d1't3:min/ [dita'meini], [dita'maini]
Written /'r1tn/ [ 'rertent], [ ‘raiten]
Examine /1g'zeemin/ > {ekza mein], [ekza mam],

1k'zamin]

The short high front vowel /1/ in British English was fre-
quently pronounced as a diphthong by several Tanzanian
speakers of English. In most cases, the letter i was pronounced
as /ar/, reflecting speakers’ tendency to apply familiar English
patterns to unfamiliar contexts. This suggests that the varia-
tion does not necessarily result from direct transfer from in-
digenous languages, but rather from analogical influence
within English itself. This vowel alteration often caused a
shift in word stress from the second syllable to the final syl-
lable, as observed in determine and examine. The type of
diphthong substitution also varied by linguistic background.
For example, some speakers—particularly those whose first
language is Runyambo—tended to replace /i/ with [er],
whereas speakers of languages such as Ruhaya and Sukuma
commonly used [a1]. In one instance, a speaker substituted /a1/
with /i/ in the word realization / ri:alar zeif(o)n/, producing
the form [ ri:oli'zerfen].

Another vowel alteration related to the patterns discussed
above is the replacement of /o/ with [e1]. This occurs partic-
ularly in words where vowel pronunciation changes after the
addition of affixes. For example, the words motivate and
innovate contain the diphthong /er/, which shifts to /o/ when
the suffix -ive is added, forming motiv-ative* and in-
nov-ative*. However, some speakers were found to pro-
nounce innovative as /movertrv/ instead of the standard

/'mavatrv/, thereby retaining the /e1/ sound from the base word.

Additionally, the vowel /o/ was replaced by other sounds in
certain contexts. It was often realized as [e] in some words, [0]
in words spelled with the letter o, and /1/ in words spelled with
e. These substitutions appear to result from speakers’ reliance
on orthographic cues rather than phonological conventions of
English pronunciation. The following examples illustrate
these vowel alterations:

Secondary /'sekandrr/ ['sekendari], ['sekondari]
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Themselves  /dom'selvz/ [zem'selvus]

Among /o' may/ [a:mangg], [a'mongol,
[a'mongi]

Compitence  /’kompitons/ [copitensi]

Education / edjo'kerf(a)n/ [ edu'kerfeni], [ ,edv 'kefeni]

Policy maker /'polosi ‘meika(r)/  ['polisi ‘meka]

Information  / mfs'merfon/ [mnfs' merfon]

Student /'stju:dant/ [studenti]

In these examples, the schwa /o/ was frequently replaced by
[e] by most of the speakers. Nearly all participants who pro-
nounced /o/ differently substituted it with [e]. In words where
the spelling included the letter o, some speakers replaced /o/
with [0], as observed in secondary ['sekondari] and information
['infomeshenr]. The same vowel /o/ was also replaced by [1] in
policy ['polisi], while the long vowel /i:/ was replaced by /e:/ in
Seventies /'sev(o)nti:z/, which was pronounced as [sevente:z].

Another frequently altered vowel in English spoken in
Tanzania among speakers from diverse linguistic back-
grounds is /3:/, as found in words such as working, framework,
thirty, and learning. This vowel was replaced by a variety of
sounds, including [0], [a], and [e]. These substitutions did not
appear to be language-specific but rather varied according to
individual speaker tendencies. For instance, some speakers
pronounced the spelling in working as [wokm] and in
framework as [fretmwok], while others realized /3:/ as [e] or
[a]. The following examples illustrate these variations:

Working /'w3:kiy/ ['wa:kin], ['wa:kin], ['we:kin]

Framework  /'fretmws:k/ [,frem wack], [ fremwe:k],
['frermwo:k]

Thirty /'03:ti/ ['sa:ti], ['se:te], ['Oe:te], [& a:t]

Learning /'13:nm/ ['lenin]

These differences in pronunciation likely arise from the
absence of the vowel /3:/ in most Tanzanian languages, in-
cluding Kiswahili. In one instance, a speaker replaced /3:/ in
confirms /kon'f3:mz/ with /i/, producing [konfi:mz].

The words with the front vowel /&/ were pronounced with
/al by some of the observed informants. For instance, the
words syntax, that and validate were pronounced with /a/ as
follows.

Syntax /'sm.taeks/ ['sm.daks], ['sintaksi], [sintakisi]
Validate  /'veelidert/ ['falidert], [ 'validate]

That /ozt/ [zat], [cet]

Garage /'gera:3/, /'gerid3y/ [garad3], [geredsi|
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A few speakers replaced /a/ with [e], as in that [&et] and
garage [geredsi], while most substituted it with [a], as in
syntax and validate. The high front vowel /1/ was also replaced
by [e] by speakers whose first languages were Giha and Ki-
hangaza. For example, quality /'kwoliti/ and quickly /' kwikli/
were pronounced as [kwnolite] and [kwikle], respectively. This
provides further evidence that phonological variation in
Tanzanian English arises from the country’s linguistic diver-
sity. Diphthongs also showed significant variation. The
diphthong /15/ in theory /' 81ari/ was pronounced differently by
various speakers. Variants included [eo] as in [ 'theori], /19/ as
in [s1ore] and ['sror1], and [eo] as in [Beorr].

This was the most phonetically diverse diphthong observed
in the data, reflecting speakers’ tendency to adopt the pro-
nunciation that is simplest or most comfortable for them. In
other instances, the vowel /a/ was replaced by [o]. For exam-
ple, love /Iav/ was pronounced [lov], among /o'man/ as
[among], conduct /kon'dakt/ as [ko'ndokt], and double /' dabl/
as [dob]. These alterations could not be traced to any specific
Tanzanian language, suggesting they result from individual
speaker variation rather than direct language transfer.

Vowel insertion was another phonological process ob-
served frequently in the data. While British English often has
closed syllables, most Tanzanian languages have open sylla-
bles. Open syllables as the name suggests require the presence
of a vowel in every syllable. Consequently, speakers tended to
insert vowels in words that are closed in British English. The
type of vowel inserted often varied depending on the speak-
er’s first language. For example, speakers of Giha frequently
inserted /e/ in word-final positions. The word spirit /'sprrit/
was pronounced as [spirite], and deal /di:l/ as [di:lu]. Speakers
of other, unidentified languages pronounced spirit as [spiriti].
Similarly, predicate /'predikot/ was realized as [prediketi],
explaining /ik'splemniy/ by a Runyambo speaker as
[eki-sipleiningi], and written /'ritn/ as [rerteni] or [raiten].
Other examples of vowel insertion in word-initial,
word-medial, and word-final positions include:

Minimize time /'miimarz/ ['minimeizi]

Learning /"13:nm/ ['raningi]
Districts /' distrikts/ ['distirikitiz]
State /stert/ [siteti]
Provide /pra'vaid/ [poro'veid]

Three months /Ori: manOs/ Ori: manbiz]

[
Selected /s1'lektrd/ [se'lekited]
Competence /"komprtans/ [ kopitensi]
That method /deet 'mebad/ [zati 'mesodi]

The data reveal a clear tendency among Tanzanian English
speakers to insert vowels in positions where British English
does not have them. This insertion primarily serves to separate
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consonant clusters, which are uncommon or absent in most
Tanzanian languages. In words containing complex consonant
clusters, speakers addressed this phonological constraint ei-
ther by inserting a vowel or by deleting part of the cluster,
thereby adapting English syllable structure to align with the
patterns of their first languages. Some examples of this phe-
nomenon include:

a)  Exploring /1k'splo:riy/ ['esprorin]
b)  Aspect /"&spekt/ ['asipekiti]
c)  Questions /"kwestfanz/ [ 'kweshenz]

In the example in ..... a) the voiceless velar plosive /k/ in
Exploring /ik'splo:riy/ is deleted resulting into [esplorin]
while in b) the vowel /i/ is inserted to separate the consonant
cluster /sp/ and /kt/. in c), the voiceless alveolar fricative /s/ is
deleted to avoid the cluster /stf/ which is legitimate in British
English pronunciation but not so in most Tanzanian languages.
The remaining {f is replaced by /f/ which will be discussed
later in this paper. The discussion on consonants is presented
in the discussion bellow.

In the example of Exploring, the voiceless velar plosive /k/
in /1k'splo:riy/ was deleted, resulting in [esplorin]. In Aspect,
the vowel /i/ was inserted to separate the consonant clusters
/sp/ and /kt/, producing [asipekiti]. In Questions, the voiceless
alveolar fricative /s/ was deleted to simplify the cluster /stf/,
which is permissible in British English but not in most Tan-
zanian languages. Additionally, the remaining /{7 was re-
placed by /[/, a pattern that is also discussed in this paper. A
detailed discussion of consonant alterations is presented
herein:

Changes in Consonants

Variations in consonant pronunciation were observed, in-
cluding hardening, voicing, deletions, devoicing, and inser-
tions. These differences are largely attributed to linguistic
diversity, as speakers from different language backgrounds
often produce the same English word differently. However,
some variations appear to be individual rather than commu-
nity-based. For instance, the word thirty /'03:ti/ was pro-
nounced as ['sa:ti], ['sete], ['Bete], and ['03:ti], while theory
/'Or1ari/ was realized as [ 'theori], [siore], [ '1or1], and [Beor1] by
different speakers. The substitution of /6/ with [s] seems to be
an individual strategy, as many speakers who used this re-
placement were unable to pronounce /0/ or /0/ in other English
words, replacing them with /s/ and /z/, respectively (e.g., /&t/
pronounced as [zat]). Conversely, the voicing of /6/ into [3], as
in thirty, was observed among students who reported learning
English from lecturers, particularly from Gikuyu and other
Kenyan tribes.

Devoicing was also observed in a few instances, though it
could not be linked to any specific language due to the limited
number of speakers exhibiting the pattern. For example, /v/ in
reveal /ri'viol/ was pronounced as [rr'fi:l], and validate


http://www.sciencepg.com/journal/cls

Communication and Linguistics Studies

http://www.sciencepg.com/journal/cls

/'veelidert/ was realized as [ 'falidert] by a speaker of Kirombo.
The same speaker also pronounced themselves /dom'selvz/ as
[zemselvs], verb phrase /v3:b freiz/ as [vab fras], and lan-
guages /'lengwidziz/ as ['langwed3zes]. The devoicing pat-
terns observed in these words were not systematic and may
result from hypercorrection. Speakers of Kirombo, for in-
stance, typically voice certain sounds such as /t/ and /dz/, and
in attempting to apply similar voicing rules elsewhere, they
may inadvertently produce devoiced variants, leading to er-
rors. In these examples, devoicing occurred primarily at
word-final positions, such as /z/ — [s], with isolated instances
of /v/ — [f]. Another example of devoicing was found in the
word examine /19’ zeemin/, which was pronounced by several
speakers as [ekza'mein], [ekza man], or [1k'zeemin]. Further
studies are required to determine whether such devoicing
patterns are characteristic of particular languages or simply
reflect individual speaker idiosyncrasies.

Voicing was also observed in the field. Some speakers
produced voiced counterparts of typically voiceless conso-
nants in certain words. The most commonly affected sound
was the voiceless dental fricative /0/, which was consistently
pronounced as its voiced counterpart [&] by some speakers.
For example, thirty /'03:ti/ was pronounced as ['03:ti], and
theory /'Or1ori/ was realized as [ '1or1]. This pattern of voicing
occurred consistently among specific speakers across multiple
words, as illustrated in the following examples:

Thesis /'0i:s1s/ as

[&:sis]

Three months /Ori: manOs/ [6 ri: man®s]

Theme /0i:m/ [@:m]

The voicing of the voiceless dental fricative was done dif-
ferently by some speakers especially those who replaced /&
with [z] and /0/ with [s] as discussed hereunder. They voiced it
into /z/ producing words like [zi:m] for theme.

Woicing was also observed among speakers of Kirombo and
other languages spoken in the Kilimanjaro region. In partic-
ular, the voiceless alveolar stop /t/ was consistently voiced to
the voiced alveolar stop [d] in several words. For example,
introduction / mtra'dakfon/ was pronounced as [in-
dro’dakshen], introduce / intro'd3zu:s/ as [indro'djusi], and
introspection / mtra'spekfon/ as [indro'spekfon]. These ex-
amples suggest that English pronunciation in Tanzania is
strongly influenced by the linguistic backgrounds of the
speakers. Since English is typically acquired after a speaker
has fully developed their first language(s), features of the first
language are often transferred into English, affecting vowels,
consonants, and syllable structures. This transfer may extend
to larger linguistic structures, including morphemes, phrases,
and even sentences, highlighting the need for a comprehen-
sive and detailed study of Tanzanian English phonology.

Lisping was also observed, particularly among students. In
some cases, the voiceless alveolar fricative /s/ was replaced by
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the voiceless dental fricative [0]. For example, thesis /' 0i:s1s/
was pronounced as [0i:0is], and symposium /sim'povziom/ as
[6im'poziam]. These instances occurred in only a few words
and could not be traced to any specific language, as they were
produced by different speakers; it is likely that these reflect
individual lisping rather than a linguistic feature. The most
common type observed was the frontal or interdental lisp,
which affected a majority of speakers. This phenomenon was
not considered a speech disorder but possibly a linguistic
behavior influenced by teachers during language learning, or
the absence of /s/ in certain native languages. Further evi-
dence will be explored in an extended study. Examples of
words affected by this lisp include:

Three /6ri:/ [sri:]

Thesis /'0i:s1s/ as [si:sis]

Theme /6i:m/ [si:m]/[zi:m]
That method /0t 'mebad/ [zat 'mesod]
Theory /' Orari/ ['store]

Thirty /'93:ti/ ['sa:ti] /'za:te]
Themselves /dam'selvz/ [zom'selvz]
That /deet/ [zat]

The sounds /0/ and /3/ in the examples above were often
replaced by [s] and [z], respectively. For instance, in the
words thirty and theme, the British English voiceless dental
fricative /6/ was replaced by the voiced alveolar fricative [z],
reflecting the voicing alterations discussed earlier. In one
instance, a speaker replaced /8/ in theory with a voiceless
aspirated alveolar stop [th], producing [ 'theari]. These exam-
ples illustrate that the pronunciation of English phonemes in
Tanzania is highly variable, with a single phoneme realized in
multiple ways depending on the speaker.

Another notable feature is the pronunciation of /r/ in con-
texts where it is silent in British English. For example, in the
word are, speakers pronounced it with /r/ as [ara]. In sentences
such as “they are going” /der o 'gouiy/, some Haya and
Nyambo speakers produced [der ara goingr]. Similar patterns
were observed in other phrases containing are, indicating a
systematic influence of the first language on English pho-
nology.

Additionally, speakers of Kuria and Runyambo frequently
replaced lateral /I/ sounds with the alveolar trill /r/. These
languages appear to lack the lateral sound, as noted by Mwita
[25] for Kuria and Mpobela [24] for Runyambo. Consequently,
speakers substituted /r/ for /l/, as illustrated in the following
examples:

Exploring /1k'splo:r/ [eki'sipro:ringi]

Explaining /1k’splemin/ [eki'sipremingi]
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Spiritually /' sprritfuoli/ ['spiritfuari]
Glory /'glo:rt/ ['grouri]
Deliverance /dx'lrv(a)rons/ [de'rvrans]
Learning /'13:nm/ ['ra:nigi]

Speakers of both Kuria and Runyambo frequently replaced
/Il with a trill, with Kuria speakers producing a more tense
variant transcribed by Mwita [25] as /rr/, in contrast to /r/ in
Runyambo. Conversely, the replacement of /r/ by /I/ was also
observed. For example, the word write /rait/ was pronounced
as [lert] by some Runyambo speakers. Since Runyambo lacks
the lateral /I/ in its phonemic inventory, this substitution may
reflect hypercorrection as speakers attempted to approximate
English pronunciation.

In addition to /I/-/r/ substitutions, Runyambo speakers were

generally unable to produce the velar nasal /n/ in final position.

Instead, they inserted a nasal onset [gg], as in exploring
[eki'siprorigi], explaining [eki'sipremingi], and learning
['ra:nmgi]. This same onset was observed in Ruhaya speakers;
however, Ruhaya speakers did not exhibit the /I/ — /r/ re-
placement. Other speakers from different language back-
grounds, including Kirombo, replaced word-final /y/ with [n],
producing going /gouy/ as [gojin].

Gliding was observed among different speakers in a variety
of words. The palatal glide /j/ and the bilabial glide /w/ were
inserted in positions involving three consecutive vowels or
following a high vowel /i:/ in some cases. For instance, feed
/fi.d/ was pronounced as [fwi:d] by a Ruhaya speaker. Simi-
larly, going /goumy/ was realized as both [gowingi] and
[gojingi], while spiritually /'spiritfuali/ was pronounced as
['spiritfwole] by different speakers. Conversely, the glide /j/
was sometimes deleted, as in communicate /ko'mju:nikert/
pronounced as [ko 'muniketi], and student /'stju:dont/ pro-
nounced as [studenti].

In addition, the voiced palato-alveolar affricate /d3/ was
occasionally hardened to the voiced alveolar stop /d/. For
example, education / edju'kerf(e)n/ was pronounced as
[ edu'kerfen] or [ ,edv'kefeni] by two different speakers. In
the word question /'kwestfon/, /s/ was deleted, and the
voiceless alveo-palato affricate /t[/ was weakened to the fric-
ative [[], resulting in [ 'kwefeni]. Furthermore, many speakers
pronounced garage /'gara:3/ with [d3] in place of /3/, which
does not exist in many Tanzanian languages. Consequently,
garage was realized as [ga'radz] or [ge reds1], with changes in
both consonant quality and stress placement.

Deletion of a bilabial nasal was observed in one instance in
the word competence /' kompitons/, which was pronounced as
[kopitensi]. In addition, deletion of syllabic consonants com-
bined with the insertion of vowels, typically /a/ or /o/, was
found in several words. For example, Google /'gu:gl/ was
realized as [gugu] or [gugo]; scandal /'skeendsl/ as ['skando];
neutral /‘puitrol/ as [‘puitra] or [uitro]; and criminal
/'kriminal/ as [ 'krimina] or [ 'krimino] by different speakers.
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Generally, the English language that is spoken in Tanzania
vary in pronunciation depending on the linguistic background
of the speakers, the individual differences among individuals
and other factors as will be discussed in the next section. The
linguistic background of individuals seem to affect the pho-
nological adaptation of English languages leading them to
transfer some sounds and sound patterns of their first lan-
guage and Kiswahili into English. English pronunciation
among speakers from diverse linguistic backgrounds at Saint
Augustine University of Tanzania varies significantly from
standard British English. There exists diverse phonological
variation among speakers. These variations include the sub-
stitution of unfamiliar English sounds with more familiar
indigenous sounds such as replacing /0/ with /s/ (“thirty”
pronounced as sati) as well as alterations in stress, syllable
structure, and voicing patterns. These deviations were con-
sistently observed in academic interactions, underscoring the
strong influence of linguistic background on English pro-
nunciation in a multilingual educational environment. A
question should be, do we have Tanzanian English.

4.2. Reasons for Phonological Variations in
English Pronunciation

The second objective of the study was to assess the reasons
for phonological variations in English pronunciation resulting
from speakers’ linguistic diversity. Several key factors were
identified, as discussed below.

Articulation Simplification

Articulation simplification refers to a phonological process
in which speakers modify complex sound structures in a se-
cond language (L2) to align with the phonotactic constraints
of their first language (L1). This phenomenon plays a signif-
icant role in the phonological variations observed among
Tanzanian learners of English. Due to notable differences
between the phonological systems of English and indigenous
Bantu languages, learners tend to simplify unfamiliar or
complex sounds to facilitate ease of articulation. For instance,
English includes consonant clusters such as /nt/, /sp/, and /tr/,
which are generally absent in many Bantu languages. To
navigate these unfamiliar structures, learners employ strate-
gies such as the insertion of vowels or substitution with more
familiar sounds. A common example is the pronunciation of
the English word sentence /'sentons/, which is often articu-
lated as [ 'sendens] or [ 'sendens] by Kamba speakers. Here, /t/
is replaced by /d/ through voicing assimilation, and a vowel [€]
is inserted to break up the cluster, thereby creating a structure
more compatible with L1 syllable patterns.

Similarly, Hehe speakers often modify words like speaking
/'spi:kiy/ and driving /'drarviy/ by appending a final vowel,
resulting in forms such as ['spikini] and ['draivigi]. This re-
flects a preference for open syllables (CV structures) and the
avoidance of consonant-final words. Additionally, vowel
substitution is also observed: words such as many /'meni/, any
/"eni/, somebody /'sambadi/, and body /'bodi/ are often pro-
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nounced as ['mene], ['ene], ['sambode], and [bode] respec-
tively, where the vowel /1/ or /i/ is replaced with [e] or [o].
These modifications are not arbitrary; rather, they are gov-
erned by systematic phonological rules rooted in the speaker’s
native language. As O’Grady [27] points out, second language
learners often restructure unfamiliar phonological patterns to
match the articulatory norms of their L1. This is especially
common among Tanzanian learners whose indigenous lan-
guages typically have fewer vowels and more restrictive syl-
lable structures compared to English. These observations are
supported by responses from participants in this study. One
respondent explained: “When I try to pronounce words like
characteristics, | just skip some sounds because they are too
heavy to pronounce.”

This response illustrates how articulation simplification
operates not only as a linguistic phenomenon but also as a
coping mechanism, allowing learners to manage complex
articulatory demands while striving for intelligibility and
fluency. While these adaptations may lead to non-standard
pronunciation, they reveal a logical restructuring process
shaped by the learner’s phonological background and con-
straints.

English Orthography

The complexity of English orthography significantly con-
tributes to phonological variation among Tanzanian learners of
English. English spelling is often inconsistent with its pronun-
ciation, making it challenging for learners to accurately predict
how words should be spoken. As Scheerer ([32], p. 262) de-
fines, orthography is “the normative aspect of writing systems,”
involving grapheme-phoneme correspondence. In alphabetic
writing systems such as English which is considered a deep
orthography there is a weak correspondence between spelling
and sound. In contrast, many Bantu languages exhibit trans-
parent orthographies, where each grapheme typically corre-
sponds to one phoneme. This fundamental difference often
causes confusion among learners whose first language (L1)
follows more regular spelling conventions. For example, the
English word plumber is pronounced /'plamos/, with the letter
(b) being silent. Learners unfamiliar with such irregularities
often mispronounce these words based on orthographic cues.
Additional examples include:

Secondary /'sekandrr/ ['sekendari], ['sekondari]
Themselves /dom'selvz/ [zem'selvus], [zem'selvuz]
Among /a'man/ [a'manga], [a'mong]
Charismatic / keeriz' maetik/ [karismatiki]

Automatic / 0:ta'meetik/ [automatik]

Magnetic /mag netik/ [maginetiki]

Confirm /kan'f3:m/ [konfim]

Determine /dr't3:mm/ [detamain]

Examine /1g'zeemin/ [egzamin], [egzamain]
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Such pronunciation errors often stem from a transfer of
phonological expectations based on learners’ native languages.
Kiswahili, for instance, has a highly phonemic orthography
where the pronunciation of a word is almost entirely pre-
dictable from its spelling. Consequently, Tanzanian learners
may expect a one-to-one grapheme-phoneme correspondence
in English, leading to overreliance on spelling and subsequent
mispronunciations. These errors reflect more than mere mis-
readings; they are rooted in deeper phonological and cognitive
processing shaped by the learner's L1 orthographic and pho-
nological system. As a result, the inconsistency of English
spelling poses a substantial challenge to learners whose lin-
guistic background privileges orthographic transparency.

Hypercorrection

Hypercorrection is another factor that contributes to pho-
nological variation. It refers to an error in speech or writing
that occurs when a speaker attempts to use what they believe
is a more "correct” or prestigious form but ends up using it
incorrectly. As defined in linguistics, hypercorrection happens
when language users, in their effort to appear linguistically
competent, over-apply language rules or imitate prestigious
varieties inappropriately, leading to inaccurate forms
(O’Grady, [27]). For example, hypercorrection can be seen in
grammar when speakers use "whom" instead of "who" in
contexts where "who" would be grammatically appropriate,
simply because "whom" sounds more formal or educated.
This phenomenon is also observable in phonological patterns
among learners of English as a second language.

It was found that among Kuria and Hehe speakers, several
hypercorrected forms were noted as learners attempted to emu-
late Standard English pronunciation. Instead of "right" /rait/,
some Kuria speakers pronounced it as [lait], overcompensating
by replacing /r/ with [I]. Similarly, Hehe speakers often pro-
nounced "analyse" /'@nolaiz/ as ['anorarse], and "analysis"
/o'naelosts/ as [o'narasis]. These examples suggest an overgen-
eralization of certain English phonological features based on
perceived correctness or prestige. Such hypercorrections are
often rooted in the learners’ awareness of the standard language
norms and their desire to align with them, even if their under-
standing of the rule is incomplete. The following examples fur-
ther illustrate hypercorrected pronunciations among learners:

Love /1av/ [lov]
Among / 9'may/ [among]
Conduct /kon'dakt/ [ko 'ndokt]
Double /"dabl/ [dob]
Write /ra1t/ [lart]
Theme /6i:m/ [zi:m]
Thirty /'03:ti/ ['za:te]
Analyse /' &enalarz/ ['enoararse]
Analysis /o' neelosts/ [o'narasis]
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These phonological substitutions highlight learners' at-
tempts to sound more accurate or fluent, though the result may
diverge from the target pronunciation. Hypercorrection,
therefore, is not merely an error but a reflection of learners'
linguistic insecurity or desire for upward mobility through
language.

Analogy

Analogy is another significant factor contributing to pho-
nological variation among Tanzanian English speakers. It
involves the application of familiar linguistic patterns to un-
familiar forms, based on the assumption that if certain ele-
ments share similarities, they should behave in similar ways.
As O’Grady [27] explains, analogy reflects a preference for
regularity, where speakers extend known phonological rules
over irregular or unfamiliar structures. In this study, analogy
was observed when learners adjusted English sounds and
syllable structures to align with those of their first languages
(L1). For example, Nyambo and Haya speakers were found to
produce forms like goed instead of went, and buyed instead of
bought, based on the regular -ed past tense pattern. This sub-
stitution stems from the limited vowel inventories in many
Tanzanian languages, which typically have five to seven
vowels compared to English’s twenty (Ladefoged & Johnson,
[15]). Diphthongs such as /19/ in theory /'Orori/ were also
analogized to simpler forms like ['theari] or [s1ore], reflecting
attempts to adapt complex structures into more familiar sound
patterns. Furthermore, analogy influenced syllable structure

adaptation, especially in inserting vowels into closed syllables.

Learners would pronounce spirit /'spirit/ as [spirite] or deal
/di:l/ as [di:lu], reshaping English words to match L1 prefer-
ences for open syllables. Consonant clusters were similarly
simplified through analogical restructuring, with words like
districts /'distrikts/ pronounced as ['distirikitiz] and state
/stert/ as [siteti]. These variations highlight how analogy
functions as a strategy for managing phonological complexity
by mapping unfamiliar English forms onto native phonolog-
ical templates, ultimately shaping systematic patterns of var-
iation.

Language Interference (L1 Transfer)

Another significant factor contributing to phonological

variation is language interference from the first language (L1).

Learners often transfer phonological rules and patterns from
their native language when learning English. This process,
known as L1 transfer, frequently results in the substitution of
English sounds with phonetically similar ones from the
learner's mother tongue. One respondent explained: “When a
learner’s indigenous language does not have a particular
English sound, like the 'th' /6/ in think, they tend to replace it
with a familiar one such as /s/. So, they say sink instead of
think.”

The findings reveal that many Bantu languages lack several
English phonemes, largely because they possess simpler
vowel systems. While English has approximately 20 vowel
sounds (Ladefoged & Johnson, [15]), most Bantu languages
feature only five to seven vowels (chadeberg, [30]; Mad-
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dieson, [18]). This phonological gap makes it challenging for
learners to distinguish between English vowel pairs such as /1/
vs. /i:/ or /A/ vs. /a:/. As a result, learners tend to transfer the
vowel and consonant patterns of their L1 into English. For
example, it was found that among Luo speakers, the English
word sheep /[i:p/ is commonly pronounced as [sip] due to the
absence of the /f/ sound in Luo. Such phonological substitu-
tions highlight the influence of L1 on second language ac-
quisition. These variations clearly illustrate how L1 interfer-
ence shapes pronunciation patterns and contributes to sys-
tematic deviations from standard English pronunciation.
Understanding this influence is crucial for developing effec-
tive teaching strategies that target specific phonological
challenges faced by learners from different language back-
grounds.

Imitation of Lecturers and Mentors

Another important factor contributing to phonological
variation is the tendency of learners to imitate the pronuncia-
tion of their lecturers or mentors. In Tanzanian universities
and colleges, where English serves as the medium of instruc-
tion, students often model their spoken English on that of
authority figures such as teachers, lecturers, or senior peers.
When these mentors speak English that is influenced by their
first languages (L1), students are likely to adopt similar
phonological patterns—either consciously or unconsciously.
For example, it was observed that some students pronounced
that /&et/ as [dat], a pattern traced back to imitation of their
lecturers’ pronunciation. In such cases, students internalize
these forms without recognizing them as deviations from
standard pronunciation. This supports the view that language
acquisition is significantly shaped by input and social mod-
eling, particularly in academic settings where learners regard
lecturers as linguistic role models. [9] Hyman [9, 10] explains
that phonological changes can occur through phonetic shifts,
where changes in the surface representation of sounds lead to
the production of new forms. Therefore, the influence of
mentors’ pronunciation plays a key role in shaping students’
phonological output, reinforcing certain non-standard patterns
within educational environments.

5. Conclusion

This study has demonstrated that English pronunciation
among Tanzanian speakers is significantly shaped by the
country’s rich linguistic diversity. The findings reveal that
speakers’ first languages (L1), particularly Bantu languages
and Kiswabhili, systematically influence vowel and consonant
production, stress patterns, intonation, and syllable structures
in English. Pronunciation variations such as vowel substitu-
tions, diphthong simplifications, consonant voicing/devoicing,
lisping, and vowel insertions reflect both phonological trans-
fer from L1 and adaptive strategies to accommodate English
phonotactic constraints. These variations are not random
errors but structured patterns influenced by socio-cultural and
linguistic backgrounds, educational exposure, and individual
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learner tendencies.

The study further highlights that these pronunciation fea-
tures, while deviating from standard British English norms, do
not impede mutual intelligibility among Tanzanian English
speakers. Instead, they constitute a distinctive vari-
ant—Tanzanian English—that embodies both linguistic crea-
tivity and identity negotiation. Recognizing and understand-
ing these variations is crucial for language teaching, curricu-
lum design, and sociolinguistic research, as it underscores the
interplay between multilingualism and second language ac-
quisition in Tanzania. Ultimately, this research affirms that
linguistic diversity is a valuable asset, enriching English
pronunciation through local adaptations rather than being a
deficit. It advocates for pedagogical approaches that respect
and incorporate these variations, promoting a more inclusive
and contextually grounded understanding of English in mul-
tilingual settings.
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